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BCU Mentor Handbook 2021/22: Early Years and
Primary Partnership

Contents:

MENIOR

INSPIR
EDUCATE
OACH
SHARE
INFLUENCE

ENCOURAGE

Effective mentoring is essential to ensure that new teachers gre.
properly supported and that they are engaged with the profession

This document is hyperlinked to make
access easier.
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Welcome and updates T BRMINGHAM CITY

University

* Mentor expectations
* New Mentor — how we can support you

Complete BCU Mentor Tracker to identify your own
development as a mentor

 Demonstration of Primary Partnership Website

* Working with your BCU Tutor

* Remaining CPD training: CPD 6 (merged with CPD4)

- Coaching and Mentoring Module and Deliberate Practice
CPD Mentor Meeting 6 link



https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/
https://eur02.safelinks.protection.outlook.com/ap/t-59584e83/?url=https%3A%2F%2Fteams.microsoft.com%2Fl%2Fmeetup-join%2F19%253ameeting_NjBiMDg4YzYtZGUyMS00YzZhLWE4YmMtNTlmODU5NTI0MDEw%2540thread.v2%2F0%3Fcontext%3D%257b%2522Tid%2522%253a%25227e2be055-828a-4523-b5e5-b77ad9939785%2522%252c%2522Oid%2522%253a%25220bcae5b5-745e-489f-b067-b154703333cb%2522%257d&data=04%7C01%7CDonna.Lewis%40bcu.ac.uk%7C4fee015a7b2b442de66708d9c55d2fb6%7C7e2be055828a4523b5e5b77ad9939785%7C0%7C0%7C637757826285588159%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=ZqKR%2Bv1maBM3sVCvqF%2FCNhrrGXN8Z3UOJQvLo9OmV0Y%3D&reserved=0

: , ; BIRMINGHAM CITY
A reminder: Mentor expectations }i University

‘Our expectations around attending CPD is a mandatory termly
involvement. For Primary and Early Years, we have set up a series of 6
CPD sessions so the minimum requirement for the Spring Term and
Summer Term is that they attend 2 (one per term). Attendance is
monitored during all sessions. To support mentors, we have added an
additional Monday date and sharing PowerPoints with notes on the
Primary Partnership Website so mentors can engage with
all resources if circumstances prevent attendance at a CPD session.
However, we do expect Lead Mentor(s) to ensure that all relevant
colleagues are engaging with the resources and accessing their
minimum entitlement.’

June, 2022
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Primary Partnership Website

Primary and Early Years partnerships
collaborations Home Page

School Direct

Primary and Early Years
partnerships

Secondary partnerships

Post-compulsory education
partnerships

Collaborative partners
Community partners

Early Career Teacher Support
Education journal magazine
Information for Mentors

Partnership Newsletters

Owverview BA PGCEs Placement ITE Mentor

BIRMINGHAM CITY

University

[Hons) documents curriculum CPD Mentor Training accessed here

Mentor CPD

Effective mentoring practice is at the heart of all effective ITE programmes. Following
consultation with partner schools, and in order to build and sustain high-guality mentoring, we
have an ITE Partnership Mentor Policy. This document clarifies our expectations for ITE

mentoring practice.

Primary and Early Years support will be available online during the Spring and Summer terms.

« ITE Partnership Mentoring Policy
« Primary Mentor Handbook 21-22
» Mentor Standards Tracker for CPD
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https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/

CPD Training Sessions

BIRMINGHAM CITY

University

P

CPD Session 1 Recording
https://youtu.be/-3pJVf-ERDU

CPD Session 2 Recording
https://youtu.be/g330 WGTz04

CPD Session 3 Recording
https://youtu.be/h19hhqovoBw

Activity | Theme Dates Time MS Teams
link
CPD 1 | Mentor self-assessment and support with critical | 20 Jan 2022 3.30 - Completed
incident discussions 4.30pm
« Download the presentation
« \Watch the online session
CPD 2 | Mentoring strategies to support trainee progress | 10 Feb /14 Feb | 3.30 - 5pm | Completed
2022
+ Download the presentation
« \Watch the online session
CPD 3 | Developing feedback T Apr2022 3.30 - Completed
4.30pm
» Download the presentation
« \Watch the online session
CPD 4 | Modelling best practice 19 May [ 23 3.30 - Join
May 2022 4.30pm
CPD 5 | Assessment and progress 9Jun/13Jun | 3.30-5pm | Join
2022
CPD 6 | Coaching and Mentoring module 6 Jul /11 Jul 3.30 - Join
2022 4.30pm

CPD Session 4 Modelling best
practice Cancelled

Collaborative
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https://youtu.be/-3pJVf-ERDU
https://youtu.be/g330_WGTz04
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2Fh19hhqovoBw&data=05%7C01%7CAnne.Whitacre%40bcu.ac.uk%7Cda170083dbd74cce660408da3460cc07%7C7e2be055828a4523b5e5b77ad9939785%7C0%7C0%7C637879887591576201%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=8xDfCzX0buiERCYu55K2GTfuIzbvewbvV%2F14VRL4MKU%3D&reserved=0

ﬁ BIRMINGHAM CITY
University

BCU Curriculum — PGCE and BA (Hons) QTS
Primary and Early Years partnerships

School Direct Overview BA PGCEs Placement ITE Mentor Partnership
(Hons) documents curriculum CPD info
Primary and Early Years >
partnerships
Secondary parinerships Our ITE curriculum BA (Hons) Primary Education with QTS curriculum booklet
pc.st_c.;.m!z,msw aducation Our ITE curriculum is compliant with the ITT Core Curriculum Frame PGCE Primary and Early Years curriculum booklet
partnerships
ITE Tracker
Scroll down the ITE curriculum page to locate the BCU Themes linked to CCE

Undergraduate and Postgraduate curriculums

BCU ITE Curriculum: A Spiral Curriculum

ITT Core Content Framework - DfE 2019

BCU ITE Trainee Teacher Code of Conduct




: ' BIRMINGHAM CITY
BCU Mentor Tracker: Reminder }i University

 |dentifies 4 areas of skills within ITT
mentoring practice — 1. Personal Qualities; 2.

MEN'OR
INSPIR: Teaching; 3. Professionalism; 4. Self-
EDUCATE development / working in partnership
gﬂA[H * Allows us to identify strengths within practice
SHARE and areas for development
* Will set up a Mentor Experts working group

INFLUENCE
ENCOURAGE

for Mentor CPD4 (Modelling best practice)
* Please email to anne.whitacre@bcu.ac.uk
and your University Tutor.

BCU MENTOR TRACKER

Professional Development Tool for ITE school mentors



mailto:Anne.whitacre@bcu.ac.uk

You will receive....... P Emmgraem

Mentor deeregditation 2022
{dnother Person
has complgted the onling Fegntor

Training and the
BCU Mentor Tracker

i BIRMINGHAM CITY
J ¥ University




ﬁ BIRMINGHAM CITY
Over to you,," Y ¥y University

*What is working well for you as a
mentor/class teacher?

*\What could we do better to support
you?




k BIRMINGHAM CITY
Ag en d a. ﬁ University

* Progress Meeting for BA Year 2s and PGCEs

* What does an Exploring/Establishing/Embedding trainee look
like for each of these

* Making judgements - completing the progress meeting
assessment report

« Making judgements - using the Formative Assessment
Tracker Grade descriptors

 What do the tracker statements mean?




k BIRMINGHAM CITY
Y ¥y University

* The quality of trainees’ teaching should be judged by the impact on
pupil progress and learning over time

* The context and content of their teaching, through sequences of
lessons; individual lessons should not be judged in isolation but the
full range of evidence available should be assessed... including
marking

e All assessment documentation and feedback should reference the 6
BCU Key Themes:

* to track progress against these
* to identify strengths
* to determine areas for additional development




k BIRMINGHAM CITY
Y ¥y University

So what does trainee performance
look like In preparation for their
progress review?
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Trainees’ knowledge and
understanding of the
curriculum, subject knowledge,
pedagogy and how pupils learn
impact on pupils’ progress and
well-being.

Trainees’ classroom practice
establishes effective
behaviour management
through the use of high
expectations and awareness
of pupil wellbeing.

Trainees use critical
enquiry and research
informed practice to

develop their
understanding of
effective teaching and
learning.

Trainees plan and assess
learning to ensure that all
pupils make progress

BIRMINGHAM CITY

Trainees implement
effective adaptive
teaching approaches to
support all learners,
including SEND (Special
Educational Needs and
Disability) and EAL
(English as an Additional
Language learners).

Trainee
develops professional
behaviours and
contributes effectively
to the wider life of the
school.

University
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P Bmgram om
Expectations
To be an establishing trainee:
 pupll learning and progress: evident overtime
At least 50% of statements are establishing overall

* Trainee must demonstrate establishing practice in most of the
BCU Key Themes

* Any exploring judgements to be scrutinised

« Part 2 consistently high quality practice in personal and
professional conduct

» Consistently acts on advice and feedback




’}i BIRMINGHAM CITY
Y ¥y University

Expectations
To be an embedding trainee:
 pupll learning and progress: good or better overtime
* At least 50% of statements are embedding overall

* Trainee must demonstrate embedding practice in most of the
BCU Key Themes

* No exploring judgements

 Part 2 consistently high quality practice in personal and
orofessional conduct

* Has continued to act on advice and feedback consistently
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Progress Meeting 2 Date Completed:

13/06/2022

Progress Meeting 2 will take place between the trainee, class
teacher (or school mentor) and university tutor.

BCU Key EXP EST EMB

Themes
Key Theme A O O O
Key Theme B O | O
Key Theme C O O |
Key Theme D O O O
Key Theme E O O O
Key Theme F O O O
Overall Grade | O O
Part 2 Teachers’ Choose an item.
Standards
RIT Choose an item.
Phonics Grade NT O DO cOo

Year 2: WB: 13.06.22

Y ¥y University
The BCU Assessment Tracker incorporates the Teachers’ Standards so it is the assessment tool
that is used to make a summative judgement for the award of QTS.

When making a judgement for the Progress Meeting 2 consider the trainee’s overall performance to date
and make a ‘best fit judgement based upon performance against all of the BCU Key Themes as recorded
in the Assessment Criteria.

If the trainee has any RAPID IMPROVEMENT TARGETS outstanding from during the placement, please
review these during Progress Meeting 2.

Review the trainee’s progress and attainment against Part 2 of the Teachers’ Standards.

Progress Meeting 2 — Trainees who are on track to be awarded QTS will be demonstrating their
competence within all of the BCU Curriculum Key Themes at the Exploring Level and 50%/+ in the
Establishing Level.

If a trainee is not able to demonstrate competence within all of the BCU Curriculum Key Themes at the
Exploring Level and 50%/+ in the Establishing Level their progress is judged as Failed Placement.

Please identify targets and strategies for improvement with the trainee and complete the RAPID
IMPROVEMENT TARGETS form.

Trainee has taught phonics/guided reading Q)\‘\pM Cl’)’
If the trainee still requires further experience of teaching phonics/ guided reading, include a§m
their next placement. @
@
i - 3

Please email a copy of the RAPID IMPROVEMENT TARGETS to angela.whitehouse@bcu 2g TR art
Imran.mogra@bcu.ac.uk TEACHE®
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Progress Meeting 3 Date Completed:

Progress Meeting 3 will take place between the trainee, class teacher (or school mentor) and university tutor.

BCU Key Themes EXP
Key Theme A O
Key Theme B O
Key Theme C O
Key Theme D O
Key Theme E O
Key Theme F O
Overall Grade O

Part 2 Teachers’
Standards

RIT
Phonics Grade NT O

EST

|

O

Choose an item.

Choose an item.
DO

EMB

cao

PGCE — WB: 27.06,

BIRMINGHAM CITY
y ¥y University

The BCU Formative Assessment Tracker incorporates the Teachers’ Standards so it is the
assessment tool that is used to make a summative judgement for the award of QTS.

When making a judgement for the Progress Meeting 3 consider the trainee’s overall performance
to date and make a ‘best fit judgement based upon performance against all of the BCU Key
Themes as recorded in the Assessment Criteria.

If the trainee has any RAPID IMPROVEMENT TARGETS outstanding from during the placement,
please review these during Progress Meeting 3.

Review the trainee’s progress and attainment against Part 2 of the Teachers’ Standards.

Progress Meeting 3 - Trainees who are on track to be awarded QTS will be demonstrating their
competence in all of the BCU Curriculum Key Themes at the Establishing Level. Trainees in the
Embedding levels can be deemed to have made very good progress in readiness for their ECT
year.

If trainees have any standard in the Exploring level the placement is deemed as a FAIL.

Trainee has taught phonics/guided reading
If the trainee still requires further experience of teaching phonics/ guided reading, incluggpel:é élr},
D

Q
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target for their next placement.
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BCU ITE

Formative Assessment Tracker

2021 22
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BCU ITE Curriculum KEY Theme A - Trainees use critical enquiry and research informed practice to develop their understanding of

effective teaching and learning.

{CCF — Professional Behaviours) (T58 and Part 2)

Phase 1 sxpioring

Phase 2 Eztzniizhing

Phase 3 embedding

The trainee works with clearly focused
support using critical enguiry and research
informed practice fo:

engage with relevant research and policy relating
to subject and pedagogical knowledge

reflect om lessons making links to theory and
practice explored in taught sessions and
observed in school

use identified resources and reading to support
learning in the subject

track own development of curriculum and
pedagogical knowledge, skills, and
undersianding

Progress:

On track to meet the curriculum expectations for this BCU ITE Curriculum Theme within the current phase?

The trainee works confidentfly under direction
wusing critical enguiry and research informed
practice to:

critically evaluate identified resgurces and reading
to develop subject and pedagogical knowledge

reflect crtically on praciice to identify and discuss

recognise pedagogical approaches they hawe
adopted which are underpinned by learning
theories

identify the impact of their practice on pupils”
leaming and discuss with expert colleagues how
to develop practice as a resull

engage more fully with subject sudiis fracking cwn
development of curriculum sand pedagogica

knowledge. skills, and understanding.

If mot om track have Rapid Improvement Targets been set?

The frainee demonsirates growing independence
wsing crifical enguiry and research informed

make informed pedagogical choices based on
reading, researnch, and intended impact on pupils’
leaming

justify these choices in professional discussions with
axpert colleagusas

critically evaluate the impact of pedagogical approaches
on pupils’ progress and use research informed practice to
develop their practice

critically evaluate reading and research to continue
their own professional development

YES/NG

Choose an item.

Choosea an item.

JIRMINGHAM CITY

Iniversity
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BCU ITE Curriculum Key Theme B - Trainees’ classroom practice establishes effective behaviour management through the use of high
expectations and awareness of pupil wellbeing.

{CCF - High Expectations; Managing Behaviour) (T51 and T57)

Phase 1 Exploring

Phase 2 Establishing

Phase 3 Embedding

The trainee works olongside expert colleagues at
BCW and in school through observations, discussion,
CPD and team teaching opportunities to develop
their knowledge, skills and understanding of
effective behoviour manogement ard high
expectations to:

explore and observe how expert colleagues
establish effective classroom routines

be clear about what good behaviour looks ke

prepare for common behawviour issues and plan
how they will be addressed

build effective relationships with pupils based on
an ethos of mutual trust and respect;
demaonstrating that pupils’ feelings are
considered and understood

experience how high expectations are
demaonstrated through praising pupil
engagement and progress made

understand the impact of positive reinforcement
to affect and improve the motivation, behawviour,
and well-being of pupils

explore policies related to behaviour
managemeant and well-baing of pupils, and
understand how they are implemented within the
classroom

The trainee works alongside expert colleogues ot BCU and in
school through teoching lessons, observations, discussion, CPD
opportunities to develop their practice, knowledge, skills and
understanding of effective behowiour manogement and high
expectotions to:

establish a supportive and indusive learning environment with
clear behavioural expectations and effective classroom
routines.

demonstrate clear expectations that communicate shared values
and support dassroom and school culture,

proactively teach pupils the behaviour that is expected of them
by being precise and dear about what good condwct looks like
and the nerms of the dassreom

role model behaviour that influences the attitudes, values, and
behaviours of pupils through consistency in [anguage and non-
werbal signals for instructions and directions

discuss with expert colleagues and understand how to
support pupils to joumey from needing extrinsic moativation
to being motivated to work intrinsically

maintain high expectations which impact gupil gutoomes by
setting eoals that challenee and stretch 2l pupils

engage with the school behaviour policy to implement a range of

sirategies appropriate to the needs of the children

establizh high expectations of behaviour using a predictable and,

segure system of reward and sanction

respond guickly to any behaviowr or bullying that threatens
s ——— i

The trainee colloborates with expert colleagwes at BCU and in
school through confident teaching, observations, discussion
and CPD to develop their practice, knowledge, skills and
understanding of effective behoviour manogement and high
expectations to!

consistently ensure 3 predictable and secure learning
environment that is supportive and inclusive for all pupils with
high-guality teaching and behavioural expectations embedded
within the daily routine

support pupils to believe that their feelings will ba
considered and understood.

Understand pupils are motivated by intrinsic factors (related
to their identity and values) and extrinsic factors (related to
reward) and how to suppert pupils to jpumey from needing
extrinsic motivation to being motivated to work intrinsically

identify goals and targets that challenge and stretch all
pupils, understand the long-term positive impact of high
expectations on pupils’ life chances

support pupils to self-regulate their emotions and know that
this affects pupils” ability to leam, and succeed in school
and future lves

clearly embed a range of effective behaviour management
strategies within their professional practice

respond with authority to any behaviour or bullying that
threatens emotional and/or physical safety

consistently use early and least-intrusive interventions as an
initial response to low level disruption

Progress:

YES/NO

On track to meet the curriculum expectations for this BCU ITE Curriculum Theme within the current phase?

Choose an item.

If not on track have Rapid Improvement Targets been set?

Choose an item.

MINGHAM CITY
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BCU ITE Curriculum K.E]' Theme C - Trainees® knowledge and understanding of the curriculum, subject knowledge, pedagogy and how
pupils learn impact on pupils’ progress and well-being.

{CCF — How Pupils Learn; Curriculum) (T 52 and T53)

Fhﬂ!“thiu

Phase 2 E=stzhlishing

Phase 3 Embedding

The troinee works alongside expert colleng ot
BLU ond in school through ohservotions,

to develop their subject knowledge, skills and
wnderstanding of the curricufum to:

Primary trainees:

The traoi works ok ide expert collt at BCU and in
schwool through teoching lessons, observotions, discussion, CPD
apportunities to develop their proctice, swbject knowledge, skills
and wnderstanding of the currioalum to:

Lopizment celevant statutary and non-statutery urtiollum,
guidance and frameworks in their practice

actively develop pedaggeical content knowleges in relation 1o,
ey concepts and skills of the subject

freguency wocabulary to enable pugils to make progress in
reading and writing development

Primary trainees:

demonstrate a good wnderstanding of the role of systematic
synthetic phonics in the teaching of eardy reading. spelling. and

.

:Ia:nsh_u:.lu.u:lmg ..:.ﬁ!.:ln.ﬂiumh::l.i;.nhm.i:r_

i

confidence and competence sp that gupils make expected

The troinee colloborotes with expert colleogues ot BCU ond in
understanding of the curriculum to:

use statutory and non-statutory curriculum guidance and
framewnorks with confidence when planning and teaching
seguenoes of lessons

make discerning use of guality resowrces, pg, from Subject
Associations, to proactively develop subject knowledge and
pedagogical content knowledge:

plan and teach to suppaort pupils in making links betweesn prior
and new knowledge so that new information can be introduced

2ppropiately and pupds make gaod progress

demaonstrate in lesson planning anticipation of misconceptions,
and to teach competently to address these so that pupis
overcome them

withdraw scafiolding as pupils” knowledge builds to ensure apt
stretch and chall=nge

teach demonstrating confident use of a pedagogical spectrum
with evidenced learning theory and practice applied
appropriateky

Primary trainees:

to show a clear understanding of the progression and defivery of
phonics lessons that support the deselopment of =arly reading,
spelling, and writing. This results in pugpils making good or better
than expected progress

efiectively teach using strategies that are dearly embedded
within the teaching of mathematics to ensure conceptual
understanding, depth, and progression

IRMINGHAM CITY
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X £~ 3IRMINGHAM CITY

BCU ITE Curriculum KE}" Theme D - Trainees plan and assess learming to ensure that all pupils make progress.
{CCF — Classroom Practice; Adaptive Teaching; Assessment) (T 54 and T56)

Phase 1 Exploring

Phase 2 e=tablishing

Phase 3 Embedding

The trainee works alongside expert colleagues ar BCU and
in sr.'hm:ll' through observadons, discussion, CPD and ream.

opporunites to develop their knowledge. skills
and understanding of planning and assessment mo:

explore key components of lessan planning through cbserving
expert colleagues and discussing how plans are implemented

identify the teaching and leaming strategies, e.g. modelling,
explanations, scaffolding, and classroom talk, that enable pupils
o make pregress in their learming

adapt and teach from existing planning to demonstrate the key
lesson components in practice

begin to implement a range of teaching and learning strategies.
e.g. modelling, explanations, and scaffelding. to enable pupils to
make progress through critical thinking and problem solving

observe how expert colleagues adapt lessons during the
teaching process based upon formative assessment

discuss and analyse ‘Assessment For Leaming’ opportunities
with expert colleagues

recognise the importance of effective marking and feedback in
line with schoal policy through discussion with expert
colleagues

use marking and feedback strategies effectively within the
lessons they teach and identify how pupils act on feedback to
make progress

discuss and explore how summative assessment informs future
planning, and discuss with expert colleagues how externally
vslidated summative assessments are used

Progress:

The rainee works alongside expart
colleagues ar BCU and in school through
teaching lessons, observadons, discussion,
CPD _oppormunites to develop their practice,
knowledge, skills and undersanding of
pianning and assessment 10:

plan effective sequences of leaming using.a
rangs of teaching straiegies

plan sufficient opportunity for pupils to
RIAciize FpRivIDg new.
knowl=dge and skills

use 3 range of teaching and leaming strategies
ffectively (including pre-teaching.. orouping of.
pupils and deployment of addlmnal adults and
resources) to 3dspt the learming to mest the

nesds of all pupils, Pugils make appropriate
[Drogress:

- .
ﬂmm&&gmpﬁuﬁ _questioning. sglf-

Fzzessment and pesr assessmant. within the
l=szons they teach linked to the 22220

ohjsctive

effectively implement 3ssessment siralegies to

moniter prograss and inform futurs [22sonz.
pact on puplls' proqress

use speciiic,_helpful, and manapeable marking.

and feedback strateqies effeatively within the.

kessons they teach

o ensure progress fior all pupils

The rainee collaborares with experT colleagues ar
BCU and in school through confident teaching,
obsenvanons, discussion and CPD o develop their
pracdce, knowledge, skills and understanding of
planning and assessment ra:

plan and teach innovatively and creatively, fully
engaging and challenging all pupils. Lesson
seqguencas are developmental and progressive

comprehensively embed a range of teaching and
lzaming strategies and adapt these to ensure that all
lzaming needs are met

uses higher-order teaching strategies, such as
narrating thought processes, through asking a range of
questions when modelling to make explicit how experts
think

expose potential pitfalls'misconceptions and explain
how to address them

continually adapt the teaching to respond to emenging
lzaming needs

fully integrate additional adults inte the planning,
teaching and assessment process (where apolicable)

consistently use specific, helpful. and manageabls
marking and feedback strategies effectively within the
lzssons they tesch to enable all pupils to make
progress

ensure that assessment is integral to the teaching and

IeaminﬂJprnne&s and to analyse assessments to
inform future planning. The impact of the teaching is
evident in progress data and targets can be sat

YES/ND

On track to meet the curriculum expectations for this BCU ITE Curriculum Theme within the current phase?

Choose an item.

If mot on track have Rapid Improvement Targets been set?

Choose an item.
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BCU ITE Curriculum KE’}" Theme E - Trainees implement effective adaptive teaching approaches to support all learners, including SEND

{ Special Educational Meeds and Disability) amd EAL (English as an Additional Language learners).
{CCF - How Pupils Learn, Classroom Practice; Adaptive Teaching) (T 53 and T55)

Phase 1 Exploring

Phase 2 Establishing

Phase 3 Embedding

The troinee works alorgside expert colfengues ot BOL
ond in school through obsenmtions, discession, CPD
and teom teaching opportunities to develog their
fnowledpe, skills ond pnderstonding of coaptive
terching to:

understand that pupils are likely to leam at different
rates and require different levels and types of
suppeoit from teachers to succeed

begin to understand that pupils differences,

know there is 3 common misconception that pupils
have distinet and identifiable lzarning styles

knows pupils with special educational needs or
dizabilities are likely to require additional or
adapted support

identified pupils, including those with EAL

observe and deconstruct how expert colleagues
lessons, whilst maintaining high

for all, so that all pupils have the apparunity to

me=st those expectations

The troinee works olongsice expert collcagees ot BOU and in school
throwugh teachimg lessons, ohservations, discussion, CPD
opportunities to develop their proctice, knowledge, skills ond
wnderstanding of ooaptive teaching to:

anticipate pupils” differences. including their different lewvels of
Imowledpe, and potential barriers to leaming, and reflect this in

their planning

b=gin to adapt teaching in 3 responsive way. with support from
xgert colleagues, incuding by providing tangeted supportto
Rupils whe are stryggling e.g. throuph wsing duzl coding and
franslanouaping o support EAL gupdls

fwild on prier leaming with i ; BE
fior all pupils, particularly high attaining_pupils

.. = - RMMWEQ.HH' 'mEE o
effectively

—
Turther "

. . . -
to mest the needs of all pupils

rouide o sies for 2l pugi . by
p_and analysing with exsert colles

balance input of new content so that pupils master foundationsl

The trainee colloborates with expert colleagues at BCU
and in schoaol through confident teaching, ohseraations,
discussion and CPD to develop their proctice,

knowiedge, skills mnd understonding of odogtive
teoching to:

flezdibly group pupils within a class to provide more
tailored support, with care taken to monitor the
impact on engagems=nt and motivation of all pupils,
particularly for bow attaining pupils

work with guidance from the Special Educational
Needs and Disabilities Co-crdinator (SENDCo)
where relevant, to adapt keamning for groups and
individuals. Reflect on this experience to develop
responsive teaching of all groups of pupils

to consistently apply a range of research-informed
strategies to accelerate language learming for EAL
pupils

make consistent use of teaching assistants and
other adults in the classroom

demonstrate their ability to decide when intervening
within lessons with individuals and small groups
would be more efficient and effective than planning
different lessons for diffierent growps of pugpils

build in additional practice or remove unnecessary
expositions to meet the nesds of all pupils.

effectively employ 3 wide range of strategies to
support positive outcomes for all pupils g.g, reframe
questions to provide scaffolding or greater
challenge

Progress:

YESNO

On track to meet the curriculum expectations for this BCU ITE Curriculum Theme within the current phase‘?

If not on track have Rapid Improvement Targelz been set?

Choose an item.
Choose an item.

Iniversity

S
N
g
[aa]
W
*%(

s

TEacHe®

Usya



¥ S BIRMINGHAM CITY

BCU ITE Curriculum Key Theme F - Trainee develops professional behaviours and contributes effectively to the wider life of the school.
{CCF Professional Behaviours) (T58 and Part 2)

Phase 1 explaring

Phase 2 Extzbiishing

Phase 3 Embedding

undersiands safeguarding responsibilities as
set out in Keeping Children Safe In Education

adheres to BCU Code of Conduct and schoal
staff behaviour policy, dress code, absence
paolicy, is punciual, has a professional tone in
communications

undersiands the expectations regarding
personal and professional conduct of a teacher
and the ethics of the teaching profession

recognises the experience and expertise of
university and school staff, acts upon advice

The trainee works with clearly focused
support fo develop:

professional relationships with colleagues

reflective practice and acting upon expert
feedback

undersianding of professional development as
& sustained process over time that will impact

positively on pupil outcomes

The trainee confidently demonstrates professional
behaviour and works with expert colleagues to:

know who to contact with any safeguarding concems

use feedback and discussion with expert colleagues to
reflect upon and improve own practice

use recent and relevant reseanch evidence to inform
professional discussions and to improve own practice

develop effective professional relationships with
colleagues and to begin to identify ways to contribute to
the wider life of the school

understand how relationships with carers and parents
can impact on pupils and begin to develop these
relationships

ensure that planning and leaming outcomes are shared
with additional adults so pupils are effectively supporied

work with expert colleagues, such as SEMDCos and
= I :|ll I ¥ E"E a ¥ E : EE! = O

pupils and how to support these needs

be responsible for their own professional development
and extend their own subject and pedagogical
understanding as part of lesson planning

The frainee’s professional behaviour is
consistent and noficeable:

collaborates with expert colleagues fo seek
challenge and critiqgue to identify sustainable
improwement in their own practice

reflective practice is informed by observation
feedback, professional debate, and recent and
relevant research evidence

seeks opporiunities to make valuable
confributions to the wider life of the school in a
broad range of ways

understands how effective relationships with
parents and carers can improve pupils’
mativation, behaviour, and academic success

plans leaming to ensure that all pupils are
supported by teachers so additional adults
supplement rather than replace support from
teachers

collaborates with colleagues, such as
SENDCos, and pastoral leaders to leam from
their expertise and broaden their own
understanding of the needs of pupils and how
appropnate support can be included in
planning

Progress:

YESMNO

On track to meet the cumriculum expectations for this BCU ITE Curriculum Theme within the current phase?

If not on track have Rapid Improvement Targé-ls been set?

Choose an item.
Choose an item.
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Celebration P%, CIRMINGHAM CITY

Celebration of BCU ITE Mentor Partnerships —
Tuesday 5 July 2022 2.30 — 4.30 pm
G BIRMINGHAM CITY City South Campus, B15 3TN

Unlversity

CELEBRATION OF
BCU ITE MENTOR
PARTNERSHIPS
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Use this Eventbrite booking link 1 person per school



https://www.eventbrite.co.uk/e/school-partnership-mentor-celebration-event-tickets-314545633457

