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1. Welcome!
• Covid mitigations

o Schools to guide trainees on Risk Assessment 
processes in school

oBCU Notify to record Covid related absences

o Trainees remain in SBT placements

o Teach with school / mentor guidance

• Primary Partnership Website

• Launch of Level 7 Mentor Module this 
week

• Ofsted looming
oBriefing shared with schools

https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/


2. BCU ITE Primary Curriculum Themes

A. How to use critical enquiry and research informed 
practice to develop an understanding of effective 
teaching and learning .

B. How classroom practice establishes effective behaviour 
management using high expectations and awareness of 
pupils’ well-being .

C. How knowledge and understanding of the curriculum,
subject knowledge, pedagogy and how pupils learn 
impacts on pupils’ progress and well-being .

D. How to plan and assess learning to ensure that all pupils 
make progress.

E. How to implement effective adaptive teaching 
approaches to support all learners, including SEND and 
EAL learners.

F. How to develop professional behaviour and contribute 
effectively to the wider life of the school .

What does our ambitious curriculum look like?



The ITT Core Content Framework:

•Sets out the minimum entitlement for trainee teachers.

•Draws on best evidence from research to identify what 
constitutes quality first teaching.

It does not:

• Identify all the content that trainee teachers need.

It is not:

• A curriculum in itself.

• An assessment framework to assess trainees’ 
performance.

The ITT Core Content 
Framework

Glazzard, J and Stones, S (2020) The ITT Core Content Framework – What Trainee Primary School Teachers 
Need to Know. London: Sage



• High Expectations (Standard 1 – ‘Set high expectations’)

• How Pupils Learn (Standard 2 – ‘Promote good progress’)

• Subject and Curriculum (Standard 3 – ‘Demonstrate good subject and 
curriculum knowledge’)

• Classroom Practice (Standard 4 – ‘Plan and teach well structured lessons’)

• Adaptive Teaching (Standard 5 – ‘Adapt teaching’)

• Assessment (Standard 6 – ‘Make accurate and productive use of 
assessment’)

• Managing Behaviour (Standard 7 – ‘Manage behaviour effectively’)

• Professional Behaviours (Standard 8 – ‘Fulfil wider professional 
responsibilities’)

The ITT Core Content 
Framework



S-Shape Plans  



Learning Outcomes ITT Core Content Framework Teachers’ 
Standards

• to understand key 
aspects of primary 
history in relation 
to curriculum 
requirements

• Develop
understanding of 
learning theory and 
pedagogy that 
underpin effective 
learning and 
teaching in history

How Pupils Learn
Learn that: 
Learning involves a lasting change in pupils’ capabilities or understanding.
An important factor in learning is memory, which can be thought of as comprising two elements: 
working memory and long-term memory. 

2. Promote good 
progress and 
outcomes by 
pupils 

Subject and curriculum
Learn that: 
Secure subject knowledge helps teachers to motivate pupils and teach effectively.
Explicitly teaching pupils the knowledge and skills they need to succeed within particular subject 
areas is beneficial.

pupils learn new ideas by linking those ideas to existing knowledge, organising this knowledge 

into increasingly complex mental models (or “schemata”); carefully sequencing teaching to 

facilitate this process is important.

Learn how to: 

Deliver a carefully sequenced and coherent curriculum

3. Demonstrate 
good subject and 
curriculum 
knowledge 

Classroom Practice
Learn that:
Modelling helps pupils understand new processes and ideas; good models make abstract ideas 
concrete and accessible. 
High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding 
and extend their vocabulary. 

Learn how to:
Stimulate pupil thinking and check for understanding

4. Plan and teach
well structured 
lessons

BCU Key Themes
• How trainees knowledge and understanding of the curriculum, subject knowledge, pedagogy and how pupils learn impact on pupils’ progress and 

wellbeing.
• How trainees use critical enquiry and research informed practice to develop their understanding of effective teaching and learning.



BA Year 1 Maths Example



3. BCU Mentor Documentation

• Outlines key principles of mentoring;
• Tips and guidance of effective 

mentoring and the mentoring role;
• Generic coaching model as trainees 

progress;
• BCU ITE Curriculum
• How to give effective feedback;
• Assessing the BCU trainee;
• BCU ITE Formative Assessment 

Tracker;
• Rapid Improvement Targets;
• Developing your Mentoring Skills;
• Continued Professional Development.



3. BCU Mentor Audit

• Identifies 4 areas of skills within ITT 
mentoring practice – 1. Personal 
Qualities; 2. Teaching; 3. 
Professionalism; 4. Self-development / 
working in partnership

• Allows us to identify strengths within 
practice and areas for development

• Will set up a Mentor Experts working 
group for Mentor CPD4 (Modelling best 
practice)



3. BCU Mentor Audit



4. Developmental discussion

1. Setting high leverage targets

2. Open ended questions

3. Linking university sessions to SBT

4. Supporting trainee assignments



1. Setting High Leverage Targets



Which has the highest leverage?

Select the target that will have the highest impact:

1 2 3

a. Identify prior learning at the 
start of your lesson.

Ensure pupils respond to 
feedback.

Wait for silence before you 
give out instructions.

or or or

b Start every lesson with a 
multiple-choice quiz re-
capping prior learning.

Instruct pupils to write in 
green pen during whole class 
feedback.

Make sure all pupils listen to 
instructions.



Identifying actions in Progress Journals

In the chat bar suggest 3 bullet points for the Progress Journal to make 
the target very precise:

Instruct pupils to write in green pen during whole class feedback.

•

•

•





2. Using Open Questions in SM meetings

• Useful clip to review if 
needed after tonight’s 
training (click on the 
image)

https://www.youtube.com/watch?v=t3Gp0TVMLoI


3. Linking university sessions to SBT

How can Mentors link what has been taught 
in BCU sessions to the trainees' practice in 

their School Based Training?



3. Linking university sessions to SBT

Introductory lecture to 
whole cohort. Bigger 
picture, key ideas.
Incorporating Learn 
That statements from 
the CCF.

Topic is followed up in 
subject specific groups 
to zoom in further. 
Incorporating Learn 
How To statements 
from the CCF.

Zoom in further to explore 
the topic in specific school 
and pupil context though 
Journal tasks, putting the 
Learn How To into practice 
by working with expert 
colleagues, Journal 
reflections.

Click to add text



3. Linking University sessions to SBT
• Teaching persons and professional 

identity

• Managing behaviour

• Safeguarding

• Curriculum

• Lesson planning

• Using assessment to support 
planning

• Understanding the purpose of 
assessment

• Phonics development

• Observing practice

• Early maths
• Early reading
• Modelling and scaffolding
• Using Theory 
• Metacognition – cognition – self-

regulation
• Adaptive Teaching
• SEND
• EAL
• Challenging the more able
• Oracy and Literacy
• Group work
• Sex and Relationships Education
• Working with parents and carers



3. Linking university sessions to SBT

Developing your trainee's practice.

Learn how to:

By taking opportunities to practise, 
receive feedback and improve at 
providing opportunity for all pupils 
to experience success, by:

• Observing how expert colleagues 
adapt lessons, whilst maintaining 
high expectations for all, so that all 
pupils have the opportunity to 
meet expectations and 
deconstructing this approach.

Trainees are at the stage where they are established with 
their classes and beginning to meet the full range of 
needs.
Have they identified who the more able pupils are?
How are they planning and teaching to meet the needs 
of the more able pupils?
• Discussion of strategies in Mentor Meetings
• Further observations of expert colleagues – possibly in 

another curriculum area then discussion of how 
approaches may work in trainee's lesson

• Meeting with the person responsible for more able 
pupil provision across the school

• Pupil focused observation for specific feedback on the 
progress of identified more able pupils in a lesson.



4. Supporting trainee assignments

• Ask the trainee to share their academic work 
and research focus;

• Trainee to share LOs and Success Criteria;
• Consider your own practice and journey to 

support ideas;
• Read the relevant Module Overview (BCU 

Mentor Handbook) to gain an understanding 
of the purpose and context of the 
assignment;

• Your experiences are key to support 
reflective practice;

• Encourage the trainee to observe or have 
discussions with relevant subject 
experts/leaders;

• Making the links between practice/pedagogy 
with their research. 



5. Developing a reflective practitioner 

•The Critical Incident



The Critical Incident Tripp(1993)

Reference:

• Tripp, D. (1993). Critical Incidents in Teaching: Developing Professional 
Judgement. London: Routledge.

https://www.nicole-brown.co.uk/critical-incidents-according-to-tripp/?tag=reflective

Often, teachers who are 
new to the profession 
struggle to identify 
situations that should be 
used for deeper reflections.

Tripp’s (1993) approach to 
learning is via what he 
considers “critical incidents” 
that come out of 
observations of what 
happens in classrooms.



Critical Incident cont’d
• A critical incident does not need to be a serious or dangerous event; rather “critical” is to 

be interpreted as relevant or important. For example, when your students regularly 
struggle to get started on their tasks in lessons after lunchtime, then this could be a 
“critical incident” that would require more in-depth reflections.

• At this stage, literature or peers or the four lenses according to Brookfield may be very 
helpful as you would get a clearer picture of what happens and why.

• Analyse the situation, or the reality.

• Plan for a response or a strategy. 

• In the above example this could be offering students five minutes of silent reading to 
help them settle and calm down after having played football during the lunch break. 

• Implement this response 

• Observe the effects of the response

• Refer back to the first stage of observing the situation and creating critical incidents. 
(This will happen naturally and automatically)

• A critical incident may relate to a greater number of pupils (whole class or group) or a 
critical incident could only refer to one particular student. 

• With this model, it is important to reflect strategically and systematically on the critical 
incident in order to be able to plan for an appropriate new strategy and ultimately 
improve your practice. 

• Ideally, therefore, it would be linked to a specific target identified during a conversation 
in the weekly meeting that would move development forward. 

Brookfield Reflective Model (essaywritingserviceuk.co.uk)

https://www.nicole-brown.co.uk/reflective-model-according-to-brookfield/
https://essaywritingserviceuk.co.uk/advice-and-guidance/brookfield-reflective-model








And…

Mentor Involvement with BCU

• We know this is challenging 
during Covid restrictions

• Opportunities in Mentor CPD 
sessions 

• Working directly with University 
Tutors 

Pedagogy in Progress and Review 
Meetings

• Trainees do use what they learn in 
BCU sessions in the classroom! 

• Ask the trainee what they have 
been learning

• Reflect on the subject priorities 
outlined in the Progress Journal 
with your trainee

• Ask trainees to critically reflect on 
how their learning can shape 
their practice in the classroom



Further development opportunities
• Complete the BCU Mentor Tracker (attached in the chat bar)– this will 

inform your BCU tutor of ways they can support you further over the year

• Level 7 Module – EDU7362.  Enrollment closes tomorrow and the module 
launches on 20 January.  This 20-credit module is offered to all BCU 
Partnership Mentors at no cost. To enrol on the course BCU Partnership 
mentors can apply directly using this link: 
https://mysrs.bcu.ac.uk/urd/sits.urd/run/siw_ipp_lgn.login?process=siw_ip
p_app&code1=CP0710JAN-01D&code2=0003

• Online presentation on effective mentoring from leading academic Prof 
Rachel Lofthouse (Leeds Beckett University) for participants on the 
EDU7362 module on 27 January 2022. Recording available

https://mysrs.bcu.ac.uk/urd/sits.urd/run/siw_ipp_lgn.login?process=siw_ipp_app&code1=CP0710JAN-01D&code2=0003


Q&A and Feedback

Next time
• Ideas and suggestions

• Duplicate dates? Thursday and 

following Monday?

• CPD 2: Mentoring strategies to 

support trainee progress

10 February 

Join conversation (microsoft.com)

Please add comments in the chat bar.

https://teams.microsoft.com/dl/launcher/launcher.html?url=%2F_%23%2Fl%2Fmeetup-join%2F19%3Ameeting_YThiNDAyNGUtNDgzZC00OTkyLThlYWQtMTM1NmU0YTM1YWFl%40thread.v2%2F0%3Fcontext%3D%257b%2522Tid%2522%253a%25227e2be055-828a-4523-b5e5-b77ad9939785%2522%252c%2522Oid%2522%253a%25220bcae5b5-745e-489f-b067-b154703333cb%2522%257d%26anon%3Dtrue&type=meetup-join&deeplinkId=383530b3-73fd-4751-8377-0a30385f9c10&directDl=true&msLaunch=true&enableMobilePage=true&suppressPrompt=true

