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PGCE Secondary 

Lesson Plan – Notes for Guidance and Examples

	Section A – Information

	

	Subject:
	Date:
	Time of Lesson:
	Duration of Lesson:

	Unit of Work:
	Class:
	Number of Pupils:
	Lesson number in unit:

	Title/Focus of Lesson:  A separate lesson plan should be completed for each class, even if the body of the lesson has been taught already to a different group


	Section B – Professional Development Links:

	

	The following Teachers’ Standards (Prompts) will be addressed:
2 or 3 Teachers’ Standards Prompts (sub-heading) is usual.  Evidence from this lesson can be cross-referenced to the PDP
	Action Points from last lesson (see section J of previous lesson plan):
After the first lesson, this information ensures the sequential nature of lessons where learning is developmental


	Section C – Aims:  Select aims related to the Unit of Work (maximum 2)

	

	To provide opportunities for pupils to:

Aims need to link clearly to those from the unit of work to which this lesson refers. They should be limited to those that will be addressed in this lesson rather than a list of those for the entire unit. 


	Section D – Intended Learning:  By the end of the lesson…
	Differentiation for Groups:  By the end of the lesson…

	

	‘Groups’ (below) should be identified for this section and might include the gifted and talented (G&T), those with disabilities, Additional Learning Needs (ALN) or Special Educational Needs (SEN), Looked after children (LAC), English as an additional language (EAL), Free School Meals (FSM), Individual Education Plans (IEPs), Emotional and Behavioural Difficulties (EBD) and so on.

	Pupils will have learned:

Statements of intended learning should indicate what the majority of pupils in the group are expected to achieve, not do. It is helpful to use the stem ‘pupils will have learned that or how to...’
	Additional Challenge.  These pupils will have learned:

Statements of intended learning in this section will be based on those to the left but will indicate additional learning challenges for the most able in the group.

	

	Text to share with pupils related to intended learning:

Where required, this text will be based on the intended learning statements but couched in pupil-friendly terms. The school’s customs and requirements regarding intended learning can also be included here.
	Additional Support.  These pupils will have learned:

Statements of intended learning in this section will be based on those above and left but will indicate learning for those in the group who require additional support.  These pupils should also be appropriately challenged


	Section E – Meeting Individual Needs:  Briefly outline the measures you will take to meet the needs of some named pupils:

	

	This section will indicate how named pupils will have access to the lesson in terms of activities, content, assumed skills and use of equipment.  Clear and specific notes are expected to indicate the action the teacher will take to support these pupils.  Across a sequence of lessons a range of pupils should be considered, not only those with known or obvious needs.  This section is very much concerned with individuals.


	Section F(i) - Resources Checklist: 
	Section F(ii) – Safeguarding/ Risk Assessment 

	

	Describe and define any additional equipment and or resources that are required in order to meet the risk assessment that have been identified, this should include human resource as well as physical artefacts, in particular where human resource may require additional training on the use of equipment, identify how this has been planned or communicated.

	This should be in line with the school policy and should be linked clearly to the lesson.  All aspects of safeguarding and or risk assessment in line with the school policy should be identified here in relation to the planned teaching activities. 




	Section F - Resources Checklist: 
	Section G – Homework / Independent Learning:

	

	A function list as an aide memoire 
	This should be in line with the school policy and should be linked clearly to the lesson.  Success or assessment criteria should be included as well as tasks and logistical arrangements.



	Section H - Lesson Plan:

	

	Time:
	Learning:
	Teaching:
	Assessment:

	
	The intended learning for each activity, with clear links or reference to Section D, above.
	The teaching activities and strategies, and pupil activities.  This should include key points/concepts for explanations and modelling, and key questions for questions and discussions.
Detailing pupil activities separate from teacher activities will help to ensure that the balance of the lessons is in favour of pupils’ learning.  The relationship between the activities here, the learning (left) and the assessment (right) should be clear.  Logistical arrangements for assessment activities should be included here.

	Provide the criteria that will determine the success of the activity.  This is important even where the response may seem obvious.  Stating the intended response and/or outcome is important to clarify expectations.

	
	
	
	

	For example
	That Birmingham is an industrialised city
	· Teacher models how to interrogate a picture using projection and writing key questions next to example picture;  e.g. What does the picture show?  Are there links between items?  What are the implications of X, Y or Z? 
· Small groups interrogate pictures of B’ham City.  Differentiated pictures used to scaffold responses and challenge the more able.
	Pupils are able to identify buildings that pertain to industry and evidence of industrial activity.  
Most pupils draw conclusions beyond the picture – e.g. the canal was built to transport materials

	
	
	
	


Complete the following sections by hand as soon as possible after the lesson:

	Class:
	Date:
	Time of Lesson:


	Section I - Assessment for Learning

	

	What have some individual [named] pupils learned in relation to your stated learning outcomes?  
	What is the evidence for this?

	Section I (4 parts) must be completed after each lesson, the sooner the better.  For this reason, handwriting the response is perfectly acceptable.  Mere description of the lesson is inadequate here, as are bland statements such as “the pupils achieved all of the intended learning…”.  Responses need to reflect the extent to which intended learning was achieved the quality of learning.  The named pupils should include those highlighted in Sections D and E above.
For example:  It was clear that Hassan understood that Birmingham is an industrialised city, making a number of connections between key features.
	This section is a continuation and is intended to foster analysis, not merely description; it may be preferable to treat these two sections as one.  Specific examples or instances from the lessons should be cited to clarify evaluative judgements made about named pupils.
For example:  This was evidence from the annotations made in connection with the picture.  Hassan cited two good examples of synthesising information to arrive at conclusions.

	

	What additional, unexpected or unplanned outcomes were apparent in this lesson?
	What learning targets for some individual pupils need to be set?

	References to enjoyment or behaviour are only significant in terms of how they affect achievement and progress.  
For example:  Most pupils had not interrogated a picture in such a structured manner before.  This appeared very successful.
	The emphasis here is on learning targets rather than behavioural targets.  For example:  Hassan could be challenged by considering the Birmingham map of 1870.  Anna describes well but needs to talk through implications of what she has indentified 


	Section J – Evidence of Reflective Practice:
	Complete for every lesson taught until Easter.  Complete for one lesson per day after Easter

	

	What aspects of the lesson were successful, and why?  
	What are your action points for the next time you teach this group and/or lesson? (Transfer to the next lesson plan for this group/lesson)

	This needs to be objective and analytical; the what, how and why of the lesson.  Strengths and achievements are also important and should be discussed.  How pupils responded and reacted to the teaching might also be significant.  

For example:  teacher modelling worked very well using IWB because the pupils saw the whole process and had a clear idea of expectations. 
	Identifying significant features must lead to strategies to change, develop or refine practice.  Analysis must lead to action!  For this reason, the requirement to complete this section is relaxed after Easter.
For example:  Include greater challenge for Hassan.  Place Anna with Salema for guided talking activity.


Continue over if necessary

The BCU teacher: Committed, Creative, Confident

