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I ntroduction

This chapter presents an institution-wide case btfaeraing the quality of
academic provision at an English University througioadening the
interface between students and academic stafflfaciVe describe how
new relationships are building a sense of ‘belogigrharacteristic of a
learning community; and we demonstrate how thistum leads to
enhancement of ‘dimensions’ of academic qualitydascribed by Gibbs
(2010).

Gibbs (bid) discusses how attempts have been made to measure
academic quality for the purposes of comparingituigins; although the
report questions the efficacy of such comparisangjoes nonetheless
usefully identify a number of dimensions of qualitsganised according to
the 3P model (Biggs, 1993). These dimensions aegoeased as either one
of presage (institutional context), process (leagrand teaching practices)
or product (student performance or educational)gainables. For the most
part, this chapter describes an enhancement adkat#s focused upon a
process quality variable — and more specifically #tudent engagement
dimension, with particular reference to the extantl quality of student-
faculty interaction.

The United Kingdom’s Quality Assurance Agency foghkir Education
(QAA), in a handbook of its process for auditinggher education
institutions (QAA, 2006), defined quality enhanceinas“the process of
taking deliberate steps at institutional level tmprove the quality of
learning opportunities” This definition resonates well with our work as we
have sought to take such deliberate institutiotegdssby putting in place a
suite of initiatives that have utilised the agefystudents to improve the
guality of learning opportunities and their senséeonging to a learning
community. It is important to add that these stéipsugh conceived by and
driven from an institutional level, are made mastifdinrough the agency of
faculty and students at the points of curriculursigie and delivery.

Previously, although mechanisms that supporteditguathancement as
an activity have been manifested within the acptans relating to annual
cycles of quality enhancement at all levels of auostitution, the
involvement of students in these processes waselimiAlthough diligent



ingathering of student perceptions was commonlyiexarout, and formal
student representation at boards and committeesirwatace, for many
students the outcome was only witnessed as thetiregpdack of decisions
made. However, it is of course possible to use sugathered student data
in much more effective ways in relation to quakighancement (Klopper
and Drew, this volume).

In recent years however, student engagement hasneea crucial issue
for UK higher education. Debates that contrast eptions of students as
customers or as active partners are prevalent and gained prominence.
One reason for this is the shift of funding emp$iasioving from the state
to the student with a threefold rise in undergréelutees for many
programmes. A notable feature of this new focusstuilent engagement
has been the inclusion in the new UK Quality Cotla ohapter on student
engagement (QAA, 2012). Within that chapter, therakching expectation
expands on the QAA’s 2006 definition of quality anbement to advocate
articulation with the student engagement agenda:

“Higher education providers take deliberate step®hgage all students,
individually and collectively, as partners in thesarance and
enhancement of their educational experience.”

So, this concept of students as partners in théevesgl of quality
assurance and enhancement agendas extends the obfeculty-student
interaction to include an expectation for studengamement with the
guality bureaucracy of universities. Notions of tmeaning and scope of
student engagement have been fluid for some ykeges.other dimensions
of quality, some constructs of student engagememst jast about
guantifiable; for example Kuh (2009) equates sttudmmgagement with
notions of the time and effort students investha pursuit of measurable
learning outcomes. A less measurable approach isayba helpful here; a
number of authors have referred to a ‘sense ofnigatg’ as central in
consideration of that that results from studentagegnent (Goodenow,
1993: Baumeister and Leary, 1995). This ‘sense fngeng’ seems more
likely to arise from a student/faculty active parship paradigm than one
that conceives students as customers.

Certainly, for us, the notion of a sense of belaggis an important
dimension of quality and we would contend that sac®ense emerges from
the construction of a broad and deep interface é&twaculty and students.
It is this central philosophy of broadening theenfdce through the
development of a learning community that under@hof the initiatives
described in this chapter.

Under pinning philosophy



The notion of students as ‘customers’ has beemeatd for many years and
the social constructivist model of learning acknedges the importance of
students taking an active role in their learningr. lEss examined is the role
students play in the shaping of the opportuniteseairn that universities
place in front of them; less examined still is tb&e that students may play
in supporting the academic quality infrastructurenelp deliver a student-
shaped enhancement agenda.

Our institutional journey towards developing a teag community
through student engagement began as far back &sv@0en institutional
review of the University by the UK Quality AssurancAgency
acknowledged the strength of university qualityusasce processes but
also recommended a greater focus on enhancemeata fibm student
surveys also demonstrated a student learning expserithat could be
characterised as one of a relatively transientestugopulation attending
just for scheduled teaching sessions and not rengagngaged on campus
outside of these fixed periods of time.

By 2008, the university had started to developreesef activities with
the intention of fostering greater levels of studemgagement through the
purposeful creation of a learning community. This s&nce manifested
itself at multiple points in the ‘curriculum desigmd delivery life cycle’
(JISC, 2009) and indeed, through a nascent stuslaptoyment scheme,
outside of the curriculum too.

Taking such a broad-brush approach to student engagenas evolved
from a philosophical position that notions of ‘conmmity’ and ‘belonging’
are not confined to the curriculum elements of aensity education;
universities are entrusted with three years or nobi@ student’s life and as
such, this time represents an opportunity for peabkaevelopment and
growth. We believe that only by supporting a hatistonception of the
university learning experience can institutionsépconnect with students
to the degree that learning communities thrive #nes create a fertile
environment to support the faculty-student intecas required to sustain a
learning community. Thomas (2012) connects ‘belogigwith student
success and we sought to embrace that ideal thralghinitiatives
described in this chapter.

There is sector-wide evidence such as that summnddng&hao and Kuh
(2004) and echoed in our own institutional expereenthat such
engagement leads to a variety of positive outcofmestudents (‘product
variables’ under Biggs’ 3P model nomenclature) udelg enhanced
performance at the point of assessment, improvedression and higher
levels of social development. Our premise is thatwae (faculty/staff)
broaden our interface with students, so they do shene with us;
student/faculty discourse becomes more extensivaie nnvolved and
crucially more reciprocal. As a consequence, we sageater sense of
community and joint responsibility to enhance tsa&rhing experience of all



students; such communities of mutual learning agk eiscussed in Raiker
(this volume). Only with this willingness, even egbation, to be involved
can the student body as a whole become influetdigluch a degree that
they are able to co-deliver institutional enhancetmegendas. We have
sought to make such student/faculty discoursetaralinorm.

Of course, a philosophy alone is not sufficientltve the step-change in
culture required to realise the ‘learning commundapd so co-deliver a
shared quality enhancement agenda with our studérgshave attempted
therefore to deliver our aims through three pakaltiat aligned initiatives.
These are described fully later in the chapter dhdtiated with case
studies as appropriate, but a diagrammatic reprasem of this suite of
initiatives and their relationship to one anotherd aour overarching
philosophy is given below as Figure 1:

Learning Community

Student Engagement
(Dimension)

Student
Academic
Partners

Curriculum
Design

Figure 1: Relationship between initiatives and ovehaing philosophy



Our activity, led from one of the University’s cesdtdepartments — the
Centre for Enhancement of Learning and Teachingss urederstood when
presented under three headings — curriculum desStudent Academic
Partners (SAP) and students employed by University.

I ntroduction to theinitiatives

Our curriculum design initiative includes two proie RoLEXx (Redesign of
the Learning Experience) an overarching curriculursigie initiative and
the T-SPARC project (Technology-Supported ProcedsesAgile and
Responsive Curricula), a new technical system astikutional process for
designing and approving academic programmes.

The SAP initiative is an employment scheme for stigléo work in
partnership with academics on learning and teagbioppcts.

The Student Employment Scheme initiative offers ganemployment
opportunities across the institution and also idekithe Student Academic
Mentoring Programme, a student employment activitgreby students are
paid to mentor other students.

It is our view that for progress in the area oflggy@nhancement through
student engagement to be achieved, ownership dedeat a number of
levels including within programme teams of facwdhd students.

In the early stages of our student engagement wankicial step was to
obtain the support of senior university managesana sequel to that, the
resource to underpin local initiatives. The firgmst involved discussion at
the University Senate and its sub-committees tairensot only clarity of
intention but also support for the direction ofvehfrom the full senior
team. When this had been achieved, the next stegovensure a full range
of opportunities for participation. These opportiestwere made manifest
through the parallel initiatives introduced abowe axpanded on below.

It is our view that three conditions are necesdsany these project
opportunities to deliver the aims of our coheretrategy. Firstly the
principal (though not exclusive) locus of studemig@gement activity
should be close to curriculum design and deliveryas Thomas (2012)
describes it, having ‘proximity to the academic exgh This is important
because this is the area into which students ase likely to be attracted as
they see a real opportunity to enhance their oamlag experience.

Secondly, some central coordination is necessatigagaesource may be
provided equitably and synergies between diffepants of the institution
optimised. Finally, it is crucial that this cent@ordination comes from a
centre associated with enabling enhancement antgehtirough effective
evaluation, rather than through a culture of coarge and risk aversion
that sometimes accompanies a purely assuranceeqoaradigm. This
setting up and coordination of our suite of initias has formed the basis of



the ‘deliberate steps’ called for in the QAA’s dhefion of quality
enhancement.

Parallel initiative: curriculum design

ROLEX

We have reported previously (Bartholomew et al,@phow our institution
embarked on a pan-university quality enhancemdmbifgh curriculum
redesign) project in 2008. This project, known a$ BRo(Redesign of the
Learning Experience) was tasked with facilitating thegration of the
entire undergraduate portfolio from a 12-credit miedstructure to a 15-
credit module structure whilst enhancing, and mgkamore efficient, the
programmes we offered our students. We learnt atgfeal during this
project. We learnt that student aspirations inti@hato being involved in
the redesign, and thus quality enhancement, of dvem learning were set
at a very low level; that faculty tended to engaggh students, and other
stakeholders, in a tokenistic way and also thataauriculum design and
programme approval mechanisms, although robustmatisising the end
product of curriculum design (as represented by the defeni
documentation) were poor at having any oversighthef designprocess
itself.

The low student expectations of involvement in gyatnhancement
through curriculum redesign were problematical ammdsoon realised that
we needed to manage the expectations and aspgadiothose entering
Higher Education and to expand the ways in whicldests could engage
with the University in the common aim of enhancthg student learning
experience. A number of initiatives emerged from thtent, which focused
upon a new relationship with students and the Siistd&nion.

Technology-Supported Processes for Agile and Respon
Curricula (T-SPARC):

This project has run from October 2008 through g 2012 and is one of
just twelve projects funded in the UK to developreneffective approaches
to designing curricula and approving programmesh@lgh an account of
the details and technical specifications of the oewine system is outside
the scope of this chapter, it has made two importmtributions to
bolstering student engagement in quality enhancetheough curriculum
design:

* For programmes being submitted for approval throtigé system,
artefacts that represent evidence of student engagien the design



process (for example through forums, videos, littkEacebook and
survey data) is eequirement

* Through the investment made in a range of audioaVigchnologies
to capture and share student views on their legrexperiences.

Students’ contributions to curriculum design adyivallow for a very
Important set of experiences and perspectives tmbsidered as part of the
guality enhancement process.

As part of the overarching T-SPARC project, colleeg) piloting new
processes to designing courses were asked to foimgrd evidence of
student engagement in curriculum design. The prim@ampose of this
requirement was to ensure that programme teams Mudidese of new
opportunities, partly through the provision of néschnology and partly
through new policy-based expectations, to ingagtedent perceptions of
various aspects of their learning experience anaidk with students to
address issues raised through this ingatheringitgctAn example of such
can be found in the recent development of a Gradu@iploma in
Psychology; this programme team used video-bastmhddogy to facilitate
the virtual interviewing of students to learn abdbeir perceptions of
assessment practide. this case, sixteen questions asking about expess
of assessment were put to twenty-five studentdiyigl a total of three
hundred and sixty-six clips. These clips formedetf resources for the
programme team to refer to so as to inform thesigie This case offers an
example of how, under the new approaches to cluntuaesign, such data
can contribute to the auditable evidence of thedesit voice being
incorporated into curriculum design decisions.

Curriculum design: summary of quality enhancement

We would contend that a better design process lealistter programmes
and that the systematic inclusion of, and resptmabe student voice at the
point of designing (or redesigning) curricula wikhve the consequence of
curriculum design outcomes that are fitter for msg Changing the
institutional processes for curriculum design apgdraval so as to provide
student-focussed opportunities for the enhancemtcurriculum quality
can thus be seen as an ‘institutional deliberagp’ sts referred to in the
definition of quality enhancement we offered eaiiliethe chapter.

To give the reader an impression of the amounhbihe interaction our
new system elicits, figures from a recent desigriecgre included below as
Table 1:

Provision Online Number of
discussion artefacts
posts uploaded
Suite of six 494 166




overlapping
programmes

Table 1: Online activity related to an online cwuwium design and
approval cycle

Parallel initiative: Student Academic Partners

The SAP scheme has been running since 2009 anddasetl on providing

funding and support for student and staff teamsribance the quality of
localised learning experiences. In the three ysarse its inception, over

five hundred students and over two hundred facmgmbers have jointly

shaped over one hundred and thirty innovations thmggact upon the

learning experiences of our students. For the é&fsity, not only does this

refresh the curriculum, but it also provides a boflghange agents who can
impact on the wider student learning experience.

“I've not felt that we’ve been the students andythe been the staff, we
haven’t been told what to do, it has been refreghand quite nice to
have this equal standing. | think it has workedIwsel far because we
have a good mix of approaches, how we work andvwewave learnt off
each other... you feel like you are learning andvging rather than just
being told, which is quite nice...we just feel l&eteam, there is no
hierarchy or anything so it's great(Student 1)

The University has embraced student engagement ghrgartnership
within the corporate plan and is delighted with timpact of these projects
and the engagement of students and staff. We aretimeless aware that the
employment of 200 students per year on SAP ads/its only a small
proportion of the total student population at oumvugrsity. However we do
think that the introduction of this number of charagents into the student
community every year does have a positive effecthenoverall culture of
the institution.

In the vast majority of cases the detailed promo$al participation in
these initiatives arose in programme teams withitividual schools or
departments. Through such mechanisms it was peskibifaculty/staff to
pursue long-standing issues and for students tbcipate proactively in
enhancement rather than merely to be reactive ibatdrs to institutional
processes. In such ways, partnerships could bedorgn interesting by-
product of this approach has been the emergentet @inly shared agendas
but also pleasingly, the development of new petsges: It has, for
example, been a regular finding that faculty/stafport that they have
gained new insight through working in partnershighwtheir students.
Maensivu et al. (this volume) offer an interestingse study of the
interpersonal dynamics of such ways of working.



The central SAP coordination team have adoptedhtagmn model for
change and charge all SAP participants, faculty atadents, with
‘infecting’ others in their locality with their ehmtisiasm and ideas. No
project is ever funded for a second year as eagpkgirteam is also charged
with persuading those who have the local resouttastheir innovation is
of such value that it needs to be embedded intonaboperations the
following year.

“...this SAPs thing has already started to infectasi¢hat are going on in
the faculty about how we do define our relationghwstudents ....
Because we are stuck with this absolutely horrendiong of customers
which | think is so wrong. | think it could havesignificance way beyond
the SAPs project itself in that we are entering umgdthwaters about
how students view themselves and how staff operaisademia and it is
really up for grabs.”(Faculty member 1)

The equality of the relationship between studentssaaff is key to the SAP
development and reflects the philosophical undeipgs of trying to create
a sense of ‘belonging’. Perhaps significantly, students are paid for the
work they do with us, as the vast majority of stuidewho study at our
university require paid work to support their studyVe believe that we
would discriminate against those students who rieaslork if we did not
pay as only those who could afford to engage,ithtitose not needing paid
employment, would. To highlight the partnershige thduction process for
all SAP partners emphasises the equality of devedmp opportunity for
both faculty and students.

Of course, ideas may originate with students oulfg, but through
the wider buy-in that comes with a partnership nhedebelieve that more
significant change will be delivered. To give tleader an impression of the
sorts of projects that are delivered through SAR, offer a sample (of
titles) drawn from the 2011/12 academic year below:

» Better Retention through Improved Orientation (BRIO

» Student Targeting Active Resources for Student& )

» Shaping the Administrative Services within a Facwupporting the
‘student journey’

e Using feed-forward feedback to enhance the Persdndbr
experience for students

» Teaching Mentoring and Curriculum Development Salem

» Constructive Learning Activities for Analysis and dign with Lego
MindStorm.

* Developing a Real-Time Research Workshop for Undeiggate
Research Methods Training



The approach to innovation and change through SAmBé&an recognised
through (UK) national awards (Times Higher Award @utstanding
Support for Students, 2010) and through adoptiothbyHigher Education
Academy (HEA) in its ‘Students as Partners’ ChaRgggramme (2012)
offered in conjunction with our University. This apjunity has seen ten
universities join this HEA Students as Partners ghgrogramme enabling
them to explore how they might adopt and indeeategpret our student-as-
partner approach to enhance the quality of their education provision.
As one of the sector leaders in the area of stuslegeigement some may
feel our university has developed a definitive pedior effective
furtherance of academic quality through influensaident engagement. We
believe however that we have only just started@lbis journey of change
and are now seeking to learn from our experiencéket the broadening of
student participation in such activity, throughregsed student numbers,
can be achieved.

Analysis of the first three years of SAP coholtewgs that the SAP
population broadly mirrors that of the Universityable 2 shows the
average student attainment on their study progranmidis data is
reassuring in that it demonstrated that studene-tak of the SAP
opportunity was not limited to the student educwloelite; this may
represent evidence that our decision to pay stadfemttheir work does
result in a pattern of take-up representative efviider university.

60%
50%
40%

30%

| % of Students
20%
10% I
%
. (] :

First Class Upper Second  Lower Second Third Class {40%  Fail {<40%)
{>70%) Class {60% to  Class 50% to to 50%
70%) 60%)

Table 2: Three years’ analysis of the average megérformance of all
SAP students

Our contention that the SAP scheme fosters a seihg@mmunity is borne
out in the comments students and staff made asopdneir evaluation of
the scheme:



“Felt good to be part of the university — not just student...very
rewarding to be able to discuss issues with lectuamd staff as an equal
— both trying to improve things.(Student 2)

“We are at the start of something that is reallgigirg in the University.
We are beginning to see students starting to adhadlag bearers for
student engagement and there is increasing godémd understanding.
The Student Academic Partnership Scheme has helpda tlwat too. |
think we are gathering a critical mass of peoplattsee the value.”
(Faculty member 2)

As observed above, we consider our continuing werkow to build
upon the success of the SAP initiative, to capalbn the principles we
have declared and to cascade our philosophy andagpes more widely
so as to deliver broader engagement of the stumbetyt

Student Academic Partners: summary of quality enbarent

These examples of active partnership between staffstudents illustrate
some of the ways we have sought to empower studenisfluence the
design of curricula that they and their peers gallon to study. These types
of student engagement activity are essential ineggmg a learning
community where faculty-staff interactions are bered and process
variables of quality enhancement can be addredsasl.critical that the
deliberate steps we make to improve the learnipg®eance include student
agency since students bring a perspective to bearssues of crucial
importance that we, as academics, cannot bringetwas — namely the
‘lived experience’ of study. Through this they papate in the academic
learning community and as one student partner igigted:

“Yes, my attitude towards Birmingham City Universias changed. As a
student you take things at face value and don’ly falppreciate nor

understand the hard work staff members investtimoUniversity to make
students’ experience and learning enjoyalffitudent 3)

This breaking down of the barriers between studamdsstaff within the
learning community enhances understanding and asese satisfaction of
both students and staff. For the University, aarakching appreciation of
the value of the student perspective and a respfe@nd confidence in,
students’ collective ability to assist in enhandihg quality of their learning
experience goes beyond periodic activity relatingspecific curriculum
design work and underpins one of the major straoid®ur coherent
strategy.



Parallel initiative: Student Employment Scheme

In 2011 the University embarked on a strategic higreent to engage
students further within the fabric of the UniveysiSupported by the HEA
and the Leadership Foundation, the University padted in a Change
Academy initiative whereby it sought to devise dgsophy and plan that
would see over one thousand students working inaapects of the
University’s provision by 2015.

The desire to employ our own students was based thgo principle
that we value our students so highly that we sheush to employ them
ourselves. The simply self-imposed question of the university that
educates the students is not willing to employ thér@n how can it expect
other employers to do so?’ offers much food foutftt. In addition to this
overarching philosophical position, the Universiguld also benefit from
the affordances of a flexible workforce that coutget demand quickly,
whilst providing our students with opportunities tdevelop the
employability skills and experience that come frosal employment. In
that sense, an aim of curriculum design — to endidhe employability
profile of our students — can be delivered throegtra-curricular student
engagement. These outcomes, related as they arteident abilities on
exiting their programme, could be seen as ‘produatiable deliverables in
relation to our quality enhancement agenda. Hueal. gtthis volume) also
write about the value of extracurricular activitiGa their case research
grants) as opportunities to develop students’ femable skills.

A partnership with Northwest Missouri State Unsigr in the United
States of America has shown us the wider beneffisguglent employment.
These include greater student affiliation to thevdrsity, greater retention
and improved student employee performance in theademic studies.
Birmingham City University hopes to reap similarnbéts as it seeks
further to develop the creation of a vibrant andecive learning
community. The University’s senior management angmiin Resources
have been persuaded of the benefits of the coraapbthave embedded
student employment within operational plans so, timaforthcoming years,
student employment will become the normal mode utino which
temporary employment opportunities are filled.

As we pilot our approaches to student employmsmtywe have been
able to collect narrative accounts of some of teepte involved. Some of
these narrative accounts are shared below:

“Working at BCU has enabled me to have greater eespowards the
University. | feel proud to be a student and emgdoypecause it is a
welcoming institution that is student focused. Witis in mind, | look
forward to the next day at work because | feel Bkealued member of
the team. | now appreciate students are not passigtomers of their



learning experience but are able to personally emdeatheir learning
and social development(Student 4)

We anticipate that student academic performanaksdslikely to improve,
as students will be on campus for more sustainedgse

“I enjoy my time at university now and spend mameetinside the
campus instead of just coming in to the librargltomy assignment and
leaving. | feel | am giving something back to thevdrsity community at
BCU.” (Student 5)

Students also report a sense of allegiance to e employer, which
drives improved performance. A Business Schoolesttideported that her
job as an administrator in the Art and Design fgchias made her work
more diligently on her academic subjects, as‘dltenot wish to embarrass
her new employer with poor grades.”

Within the Student Employment Scheme the Univerdigs also
initiated a Student Academic Mentoring Programmeg seeks to employ
over sixty students in academic mentoring actigiteeross the University.
Once again, this scheme seeks to partner studedtstaff in activities that
offer mentoring opportunities across our institntids one student mentor
stated:

“It gives students a sense of worth. It certainigvg me a sense of
belonging and made me feel that | could have ara ity some
interesting or cool project and if it was acceplecbuld go with it. It is
motivating to be able to do that with the suppdrthe University and for
students to get involved(Student 6)

Student Employment Scheme: summary of quality eehaant

What better way could there be to improve the legrexperience of
students than to employ them to work within thecef that have just
imposed the systems and processes that the stuakeptst experienced?
The opportunity for direct and impactful feedbacattleads to meaningful
change is substantial. Through trust in our stugjeéheir abilities and their
professionalism, we contend that the momentum ¢owage further
student engagement will grow and the value of egpépstudents in
various areas of the University’s operation wilcbme clearer. We believe
that through this engagement the sense of stuadonding to an institution
that values their views will develop and will fatzte the creation of a
culture that encourages students to involve tharaseh a shared quality
enhancement agenda.



By complementing the activity relating to inputarcurriculum design
and delivery with a more broad-based approachudestt engagement in
the institutional life of our university, we hoperther to enhance the
process and thus product variables of academiatgudle are convinced
that such opportunities contribute to a bolsteredse of belonging that
leads to greater engagement in a shared qualigneeiment agenda.

Conclusion

Hardy and Bryson (2010) offered the view that shidengagement
increased student abilities and general thinkingulteng in improved
achievement and retention. This was extendeddgesi engagement was
a combination of intellectual application, diligenand participation in the
learning community, supported by a sense of purpdses viewpoint
provides real resonance with notions of studentagement delivering
enhancements in quality — in this case, produdtabbas relating to student
capability. Mainly though, the various initiativesit in place as part of a
wider initiative, seek to influence positively tHared experience of
studying at our university and thus relate to tmecpss variables of a
guality enhancement agenda.

We conclude this chapter by offering some NatioBtldent Survey
statistics (Figure 3) which over the past four gdar the following survey
guestions and responses:

1. | feel part of an academic community in my collegeiniversity
2. Within my course | feel my suggestions and ideasvatued

2009 2010 2011 2012
Q1 65% 67% 72% 76%
Q2 65% 67% 75% 78%

Figure 3: Responses to the questions above fordastykears

These figures are encouraging and support a cooaldkat the initiatives
we have described in this chapter have contribtdethe realisation of a
learning community and thus quality enhancemeananstitutional level.
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