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The BCU ITE Curriculum

A. How trainees use critical enquiry and research informed practice to develop their
understanding of effective teaching and learning.

B. How classroom practice establishes effective behaviour management through the use
of high expectations and awareness of pupil wellbeing.

C. Associate Teacher knows more, remembers more and applies subject knowledge and
subject specific pedagogy to impact on pupils’ progress.

D. How trainees plan and assess learning to ensure that all pupils make progress.

E. Associate Teacher implements effective adaptive teaching approaches to meet all
learners’ needs, including SEND (Special Educational Needs and Disability) and EAL (English

as an Additional Language learners).
F. How trainees have developed professional behaviours and contribute effectively to the
wider life of the school.



Subject Specific Development Journal

Name:

Student ID:

PGCE Primary & Early

Years

Subject Specific
Development Journal

hiz document will be referred to in your taught sessions and whilst on

placement. You will share this with your PDT, UT and school mentors over

your three placements.

Sessions: practise learnin g it the end of session/during your session and how

you have applied your lea;

Placement: before planning for 2 particular subject review what you haw
donein s

<sions with your mentor. Plan with this in mind and apply in your

process; lesson observations and targets fesdback; critical incidents tpindlude Ita\r nzadlnw B Task_-;, ;ubjert—ha;ed absenvation feedback forms

* You need to ensure you are

completing this

You cannot gain your QTS if
this is not completed as it is
part of your Standards
Completion Meeting with
your PDT at the end of the
year

; BIRMINGHAM CITY
J¥Y University



Geography

INITIAL GEOGRAPHY REFLECTION:

»  What iz your own experience of Geography education prior fo
the PGCE course?

+ Do you engage in any Geography leaming currenfly? If =0,
what do you do and how do you feam?

»  What prior experience do you have of obeending others feach
Geography, of supporting fesching or leading on the teaching
of Geography?

»  Which agpectz of Geography feaching do you feel you need
to develop further acrose the PGCE course?

PHASE 1

I have learned that:

I have |earned how to__

| have practised - evidence

I have applied - school Based Evidence

Learn that: Learn haw: L L
- secure subject knowledge |  uss fieldwork to support
is based on &n children's understanding of
understanding of what their local area
geography is and how it » support children's
fits into the EYFS and MC understanding of the world
- place and personal thrDu_gh using their own
geography is important in location 2 2
mE e e * develop :hl!drenjs
understanding understanding of gleogmphlr'
- TEEEEI AT through use of their local
3 area
:;CW:EF;:E;:E;;”IS. » identify areas of the MC and
= The use of the local areais Development Matters and
P g demonstrate subject 3 3
supportive for children’s
) knowledge
geozraphical
understanding figldwork
skills can suppart
knowledge of the local
area
Learn that: Learn how: i i

weather and hot and cold
places can be linked and

» identify barriers to learming
in gecgraphy, and make

1 BIRMINGHAM CITY

) University



impact on lives in the
location

= enquiry can support
leamning in gecgraphy

= progress in geography can
e supported by 3 range
of approaches

= datacan be used to
recognise areas needing
development

suggestions as to how these
can be tackled

use adaptive teaching to
suppart different neads
support progress in
geography through a range
of teaching approaches

use datas to recognise areas
needing development

PHASE 2

I have learned that:

I have learned how to__

| have practised - evidence

I have applied - school Based Evidence

Learn that:

#  critical thinking cam suppart
Geographical teaching and
learning

# images can be useful tools to
teach geographical concepts

Learn how:

»  use critical thinking skills,
including empathy and
images, to support
Geographical teaching and
lzarning

® uzeimagestoteacha
range of geographical
COncEpts

1

1

PHASE 3

I have |earned that:

I have learned how to.__

I have practised - evidence

I have applied - School Based Evidence

Learn that:

range of approaches can be
used to suppaort this

Learn how: 1 1
there are different ways to *  use different maps te
make use of maps in support a range of
geography, and that this can leaming oppartunities
supp?_trt a_r:i-""ge of leamning #  use the school locality to z
opportunities .
= the school locality can be develop ge?graphl.ul
used to develop geographical understanding
understanding and that a 3 3

PRE- EARLY CAREER TEACHER GEOGRAPHY REFLECTION:

What have you leamit? How
will it apply to your practice?
Are there any key academic
sources to support your
knowledge?

BIRMINGHAM CITY
J ¥y University




School Based Training

Preliminary Visits: 18th, 19th, 22nd 23rd 24th 75t
261 April
UT Sign Off: WB: 22" April
Block Placement Dates: 29t April — 5t July
Review Meeting: WB: 3™ June
I’“Po'“l‘anf

Progress Meeting: WB: 15 July Dates
UT Debrief: WB: 8th July B



Contacting the School

* By now you should have contacted your school to
either reintroduce yourself or introduce yourself for
the first time

* Ensure you have found out time the school want
you to arrive on the first morning

* On your first day in school ensure you take your
Safeguarding Confirmation Letter from university



Safeguarding

 Complete Safeguarding Phase 3 tasks and upload
the Quiz Certificate (certificate should be
uploaded to the submission point)

* Must be completed by 26" April 2024



BIRMINGHAM CITY
. University

PGCE Primary & Early Years Education

UT Sigm Off: Wa: 22™ apoil

Block Placement Dates: 29" april — 5'

Rewiew Meeting: WE: 3™ lune
Prograss Meating: Wa: 1% July

UT Debriet: WWE: Bth luly

with QTS
School Based Training 3
Progress Joumnal

Mwm Faur Group laugi:
Aunociste lmuchw: Humm:
MuETie W d Hud ol Zct
Zzhoaol numker
Zchool wm ]
Hwad lwwch
Mantor (Tla | Emul:
i Mmoo el
Unrewnmty |ofcor 1Mot ol Useslopram okor:
ey Daieg
Preliminary Wisiis: 18 1957 23™ 33™ 229 75% 26" Apr

Progress Journal

It is your responsibility to keep your Progress

Journal up to date.

Your Journal should be downloaded and

saved in your OneDrive Associate Teacher

Folder and shared with your University Tutor

and mentor

* Preliminary Tasks

* Associate Teacher Learning Observation

* Checklist of tasks that need to be
completed for sign off

e BCU Assessment Tracker

e Attendance register

* Targets page

 Weekly Meeting and Target Setting

* Review/Progress Meetings

e Critical Incidents



SBT Prelim Tasks

* These are to be completed during your PPSE days.
* They are linked directly with your pre-approval checklist.

The Prelim Tasks are:

Safeguarding’ Prelim Task

Behaviour’ Prelim Task

Professional Behaviours

Learning Environment’ Prelim Task

Foundation and Phonics Learning Observations

ok wnN e

* All prelim task must be completed prior to your UT sign off
meeting.



safeguarding Prelim Task

Identify Designated Safeguarding
Lead (DSL)

ldentify key points in the
Safeqguarding Policy

ldentify any relevant school or
local safeguarding issues.

What is the school procedure for
logoing and reporting sy
safeguarding concams

Identify key points in refation to
GOFR




Behaviour Prelim Task

|dentify key points in the School
Behavicur Policy

Consider how expert collzagues:

creste 5 culture of respect
and trust in the classroom
that supports all pupils to
succesd (e.g., by modeliing
the types of courisous
b=haviour expected of
pupils).

teach and rigorously maintain
clear behavioural
expecistions (= for
contributions, valume kel
and conceniration).

apply rules, sapgtigns and
rexyards in line with schiool
policy, escalating behaviour
mcidents as appropriate

-

Consider where the teacher
positions themselves in the
classroonm

Consider how expert collzagues
use their voice within the
classroom and around school




Frofessional Behaviours Prelim Task

entify kay paints n the Statl
Behavicur Policy (Code o
Canduct)

entify axpecied arival ime and
degartune fime

Gathar information regarding the
schioal diay:

®  chifdren's armival imes

u  playiiees

8 |unihisne

o ond ol schiool day

Amsaciate Teacker
resspon sibilities:
®  playiimes
®  |unihibsre
®  slart and end of the day

Kentify whien staff
riesetingsitrainnp' CPD take plaos
(mhib: on placement Associabe
Teacher should atiend all meetings)

entify spedfic graups within the
class =0 numbers of EAL,
SEMD, LAC, PP, Greater Dagpth

kentify strategies to suppar
workload and wellb=ing




Learning Environment Prelim Task

iLonsider how exper colleagues
cregle 3 posmiive souirnemenl

Hioe 1= The: leaming ervronimient
=at up and haw might @ atiect

pugils” progress?

Whaat dea feachers do thal
matieates pupils o engage in
their leaming?

kentify key features of the
dassraom leaming srvionment:

Hera has the reading

efvel ronmeend been dove koed
I thiz class roomn and around
e Schiool?

Wilhaak Comcnche resouncos ans
e availabbe o uSET

Horw dio pupdls @ioess
rESOUEST

Wihad prompés and soaffobds
are avalable?

fre pupls ghven appomunities
B0 CNC0S @ NSO, (D
support thelr leaming?

o dioe claes s nosnim

di 5o lysfeordng wals
suppor pupll progress?

Iy

BIRMINGHAM CITY

University



Associate Teacher Learning Observation

The minimum expectations in the preliminary visits
of Learning Observations are:

e One Core Subject
e One Foundation Subject
e One Phonics Session

To help you get the most out of your observations of
other teachers we have provided you with an
observation format. You need to focus on a specific
area such as, use of AFL or one of the BCU Key
Themes. You are observing to note ‘good’ practice not
to critique a professional’s practice.



Associate Teacher Learning Observation
For the Associate Teacher when camying ouf obsenvations, plesse use this obsenvation proforms (duplicsfing

85 Many mes 85 nesded)
Date: Subject: Observation Focus:
Year: Class size: Adulis:
Features Observations

Prior Tearning

= What prior knowledpe and
experience do the children
have?

= Yihere does this lesson fitin
the sequence of leaming?

Review of prior learning
=+ Retrigval

Wainfocus of the Tesson
+ Learning Objective
»  Success oriteris

Assessment of Tearning

+ Checking for understanding
throughout the leszan

mini plenary opportunitiss
feadback on lzaming
peerseif-azsessment
plenary

*
-
*
*

How was the Tearning

introduced?

+ Links to prior leaming

= Yihat did the children nesd to
know or understand prior to the
lesson?

= Are connections made between
other aress of learming and real
life?

= What 'hooks', “discovery’ or

Cutcomes and progress

+ Progress made during the
lesson

= Haow do you know?

Fey areas observed to implement and develop in your own prachice.

LR ]

‘anchor tasks were used?
Main Teaching
= Steps in leaming
= Madelling

» Guided practice
= What is the teacher doing?
= What are the children doing?

Learning Tasks/independent

practice:

Adapting the learning

+  Support

+ Scaffold and challenge to mest
the neseds of all leamers

= How is the learning recorded?

+ Fole of the adults




How to prepare for the School Based
Training Block:

* Develop an appropriate teaching timetable through
negotiation with your mentor (class teacher).

* Discuss your targets and generate strategies for in-school
support, this could include arranging to observe other
colleagues in school.

* |dentify subject knowledge needs and appropriate
activities/resources/ideas to support the planning process.

 |dentify a schedule for Weekly Meeting and Target Setting.
* |dentify relevant staff meetings that should be attended.

* If, for any reason, your school feels that you are not ready to
start the block experience, they will contact your University
Tutor.



UT Sign off Meeting - Online

Fre-Approval Checklist

Preliminary Tashks

School
Confirmation

T
Confirmation

lealth Sabehy o 1an gatl
&% Palc
I ol Bamed T mntar Luda ]
Tarve shared Asso ) Tder iz 3 Ol w
pairapridbe
it ] ssed “Safepu i P
] discussed Gt Prelim T
o d discLsse [GIE al Deh Prel
Tas
Can i and discussed Leaming Ervironmient’ Prelim Task
omgleted and dscusse d Care, Faun
eaming O besrvatios
Megotate imes far Weekly Frol logme
iscussions
Targess for Wi Taaching Block identified
Uiscuss Subiject Specthe Development J
1l agu
T Pliace n Plar & F = s
Flanning
»  Megoliate the lmel ghil brtereen eacher a
Lt 1= i T anner 55, groups, ohensendione
mET thi schon ckily feem planning for
areas ihe Associate T b bdhing
Discusskan ansund Essons laught in
wor

Tcontlrm that the a0ove achone Nave Deen [2ken and the &

BOCIEME Tedchs

commence thiz School Bazed Training [Pleazs sign In box balow)

Ta ready ta

el esad
o

* Contact your UT to arrange
a time to meet via TEAMS

* You must have discussed
your targets with your
mentor%classteac er)
B%_fore you meet with your

* Be prepared to talk through
your Pre-Placement
Checklist and share some
of your first weeks planning

 Without all of this bein
done you will not be able
to go into school



Lesson Planning

* Associate Teachers are expected to plan in full for all
teaching commitments.

* You should now be using the school proforma for
lesson planning and following school protocols

* This MUST be made available prior to teaching in
good time for mentors to check and suggest/make
amendments prior to teaching (recommended 48hrs
prior to teaching — (to be agreed between Mentor
and AT)

* Planning MUST be available for all Observed lessons
(UT visits)



Planning a sequence of Learning
Lesson Sequencing Across a Unit or Topic

Complete the overview for the sequence of learning taking place.

Sequence of learning
Subject:

Unit/topic How does the unit of work link to the curriculum framework? How does it link to wider reading/university sessions?

Sequence of Learning Objectivels Outline of learning sequence
learning

Lessont

Lesson 2

Lesson 3

Lesson 4

Lesson 5

Evaluation

Mext steps or
future units.




+ Complete a lesson plan for each of the lessons you teach.

Subject: | Year group:

Date:

Prior Learning: How does this lesson fit in with the sequence of learning?

Learning Objective/s: Success Criteria:

Review of prior learning: Retrieval

can do

Learning sequence within the lesson Potential Key Key questions Role of
misconceptions | vocabulary | Check want children additional
kmow, understand and | adulis

Main teaching: g steps in leaming, modelling, guided practice
What are you doing? What are the children doing?

Learning tasks / Independent practice:
Adapting the learning: Support, 5¢afield and challenge to meet the needs of all leamers

Assessment of learning: Checking for understanding throughout the lesson &4 mini plenary opportunities, feedback on learning, peer/self-assessment, plenary

Post lesson evaluation and reflection

Evaluation of teaching and learning: Did the children learn what you wanted them to
learn?

Next Steps: Subject knowledge, teaching strategies, behaviour for

learning




Weekly Meeting & Target Setting

Arrange a convenient time to meet with your Mentor (class
teacher) (note: some schools may arrange for this to take
place with your school lead mentor).

These meetings provide an opportunity to identify what you
have learnt and how you have learnt it. It is also an opportunity
to discuss your observed lesson; your strengths and the skills,
knowledge and practice you need to develop.

Review targets set from the week before and set new targets

Discuss possible focus for your Critical Incident (will discuss this
shortly).



‘Waakly Meeting and Target Setiing

[ Taba:

Hobs progrece towarde previous targebe: (Aesccss Timchi 1o compisin prsn b ressbrg|

Jubjaed Kmowlsdge dicoutcion: Ascoolats Teaoker refer to Bublsot Epeolfic Deavalopment
JoumaliMantor refer to ECU ITE Currloulum Guld s nos:

MdenfiTy cubiect knowindgs nesdad Tor nask wesk of Baching:

Assessment, Profscclonal Eshasiowrs

Profeschanal Development Dlcowcclon: Bz Eaharvicwr masagament, Flanning, Adaptive Teaohing,

Aresc of chrangth:

I hava ragalved formal fesdibaok sRs sub acliEres
of QAN sforscomrs st ko corplzie 2 o reassasg)

I hava reaalved Informial fesdbeok g8 subEot'anma
of I NNe] Cforsccmm Tmctir o complaie 2o Lo reesss al

ECU Fey | Targei
obsensation. h:ﬂ'-:uﬂ nchude what s |

s and

i 1 Esnociale Tow profgress] why s this

Thams il sl oni S Ut Snefic g & 'ﬂuﬂb&#ﬂl!‘“‘l‘ﬂ:ﬂ

Antions fo Achleve Targed

Misntor oomment: jRede: 1o BELU ITE Caneaom Goesan|

Duarba

Algnatura:

Weekly Meet

g &
Target Setting

These meetings provide an opportunity to
identify what you have learnt and how you
have learnt it.

It is also an opportunity to discuss strengths
and skills, knowledge and practice you need to
develop.

Review targets set from the week before and
set new targets

Make sure you ask your mentor to comment
on your progress towards the BCU curriculum



Weekly Meeting & Target Setting

Subject Knowledge discussion: Associate Teacher refer to Subject Specific Development
Journal/Mentor refer to BCU ITE Curriculum Guidance:

Identify subject knowledge needed for next week of teaching:

You should be sharing your Subject Specific
Development Journal at the Weeklt/)Meetlngs You
should be talking to your mentor about how your
subject knowledge has developed with links to
learning from university and how you have applied it in
the classroom.



Weekly Meeting & Target Setting

Professional Development Discussion: Associate Teacher refer to Professional Studies Learning
Journey/Mentor refer to BCU ITE Curriculum Guidance: je Behaviour Management, Assessment for
Learning, Planning, Adaptive teaching

Comments should be made relating to Professional Studies
such as Behaviour Management, relationships with
parents/carers, the wider roles and responsibilities of a
teacher, planning and assessment.

Remember you Professional Studies Learning Journey from
the s-shape at the beginning of every lecture




Target Setting

What does an effective target look like?

* What - what is the next step (to support Associate
Teacher progress)

* This will be developed from formative discussion and
feedback

* Why — why is this important {impact on pupil
progress)

* This will help to measure the target to ensure it has
made the appropriate impact.

* How — how will this be achieved (what actions are
needed?)

# This should be actions to achieve the target — using
the word “by’ will support

; BIRMINGHAM CITY
Y ¥ University



Focus on Target Setting

Target Setting: At least one subject specific target should be set following an observation.
This should include what is the next step (to support Associate Teacher progress) why is this
important (impact on pupil progress) and how will this be achieved (what actions are
needed?)

PE EXAMPLE:
To scaffold the learning to enable all children to demonstrate the skill of jumping from 2 feet
to 2 feet using the STEP model.

MATHS EXAMPLE:

To use concrete resources for column addition to ensure secure procedural knowledge by
modelling methods using concrete resources and provide opportunities for pupil to use
them alongside the abstract.

HISTORY EXAMPLE:

To embed effective use of timelines in your history teaching in order to develop and secure
children’s chronological knowledge by revisiting university taught sessions for specific
examples and including them within your history planning and teaching.

' BIRMINGHAM CITY
¥y University



Teaching on placement

e Associate Teachers should be teaching a 50%
teaching timetable during week 1 quickly moving
to a 60% teaching timetable

e Associate Teachers should then progress towards
an 80% teaching timetable for the last two/three
weeks of the placement.

e This can be a mixture of whole class, intervention
groups or one to one interventions.



Lesson observations

Mentors should be using the BCU Lesson Observation Feedback
Form

Subject Feedback Prompts are there to support your mentor
with subject specific observation feedback — these can all be
accessed on the Primary Partnership Website and are in your
Associate Teacher Folder

First observation in Week 1 of School Based Training block

One observation per week

One joint observation per School Based Training UT & a school
mentor

Upload your observations to the subject submission point on the
PGCE Homepage throughout your placement



ECU Lesson Observation Feedback

Associate
Teacher Date:
name:
Course: BA QT3: |1 2 3 PGCE: 1 2 3
) . Subject / Year
School: Context: e Group:
. Observer
BRI namels):
Observer Lead Mentor  Mentor(CT) University Tutor Observation
role(s): Joint number:

Previous Targets:

1.
2,
3.

all pupils?

Classroom practice: High expectations and managing behaviour Rey theme B —
2 how does the Associate Tescher develop punposeful lzaming to ensure good progress for

[A & F)

Leszon Intent?

Impact on learning: WWhat have the childrzn TeamedT [= the leaming related back to the

Lesson Intent: e.g. How does the Associate Teacher review learning at the start? Is
children's prior learning built on? Is the lesson intent made clear?

Subject knowledge: Key Theme C - (A & F) .g. how is the Associate Teacher
demonstrating accuracy, breadth and depth of subject knowledge? Use Subject Prompt Sheet
to support.

Planning and assessment: Key Theme D — (A & F) e.g. how is the Associate Teacher
presenting new knowledge in small steps? How does the associate teacher check for
understanding? How is guestioning used to good effect?

Ir\.;"l"-..llh.' T':.u":w
2
3
rq_ -I
5]
Fossibilifies, [ssues, Reflechions and Targets including reference to EHONILS | 55U Fey
Ih
Al least ane 5uL||:-'.' 5p-=|.||||. target shauld be sai fallowing an obseratian. This *:hu-uIJ o
i uue'.-.'hat 1 suppar Astociabe Teachear progress) why s this img
imipac! on pug
1.
2
kS
Reminders: ¥iM

Adaptive teaching: Key theme E — (A & F) e.g. how does Associate Teacher use
scaffolding and support for all learners? How is independent learming encouraged? How are
models and examples used to support pupil progress? How are pupils challenged?

|z there protected bme for the trainee and mentar {o mest weekly to discuss
progress?

#Associste [eacher 0 ensure that obsenvation fe=dback has been upkoaded to their
AT Folder in the School Based Training section.

Associte [eacher o ensure that observation fe=dosck has been uploaded to the
subject =ubmission point on maodle.




Critical Incident

Prior to your Review Meeting and Progress Meeting you will need
to complete a Critical Incident document (templates for these are in
your Progress Journal)

Consider an aspect of your teaching/ pupils’ learning/ professional
responsibility that required a shift in your thinking. What did you
reflect upon and change in order to develop yourself
professionally?

What did you need to change and why? (INTENT)
How did you change it? (IMPLEMENTATION)

What was the IMPACT on the pupils’ progress and your professional
responsibilities?



Critical Incident - Definition

* Critical incidents are learning situations that
lead to significant learning and personal growth.

* A critical incident does not need to be a serious
or dangerous event; rather “critical” is to be
interpreted as relevant or important that would
require more in-depth reflections.



Critical Incident

* At each Review/Progress Meeting you will present
to whoever is completing your meeting a Critical
Incident that demonstrates your progress towards
the BCU Curriculum Key Themes and ultimately the
Teachers Standards.

* The Critical Incident must show that you can
present and discuss with your expert colleagues:

v INTENTION

v IMPACT



Critical Incident Preparation

* Prior to each Review/Progress Meeting you will need
to prepare your Critical Incident.

* You will likely have lots of materials from placement
that can be used as evidence to support your Critical
Incident so select up to 5 pieces of evidence that
demonstrate your progress towards the BCU
Curriculum Key Themes.

* You can present evidence digitally or in hard copy —
whatever suits you.



Critical Incident

* Ensure that you are using the BCU Assessment
tracker to identify key areas of progression

* How can you show that you are progressing toward
the BCU Curriculum Key Themes

* Your Critical Incident is your opportunity to show
how you are progressing and developing therefore
use this to ‘show off".



Critical Incident
Date:

1. Briefly describe the Critical Incident which developed subject knowledge and
stimulated your professional growth at this point in your training.

2. In response to this ‘Critical Incident’ identify the research-informed professional
actions, taken that demonstrated your intention.

3. What steps did you take to secure the implementation of these actions?

4. Identify the impact your practices had in terms of securing a) pupil progress and
b) your understanding of your professional responsibilities.

5. Identify the evidence you will share with your mentors and UT.

Focus of Critical Incidents:
* Review Meeting 3 —
Assessment

* Progress Meeting 3 - Linked to
Phonics/Subject Specialism/An
area of student
reflection/learning



Example RM3 Critical Incident

1. Briefly describe the Critical Incident which developed subject knowledge and
+stirnulated your professional growth at this point in your training.

Week beginning 8.5.23 | was teaching English children were going to write a diary entry. Prior to
this | had observed how children had learnt and built their skills for diary writing e.g., writing in
the past tense, using first person pronouns, expanded noun phrases and using time
conjunctions. | observed the assessment for learning techniques used, during the lessons mini
plenaries, live feedback, questioning and after the lesson marking were examples of the
ongoing assessment for learning (AFL). (BCU key theme C)

Planning is gauged at their abilities based on end of term rising stars assessments, children are
identified as working towards, expected and greater depth. (BCU key theme D/E)

Following a discussion with the class teacher we discussed the structure of the lessons for diary
writing, It was going to be a shared write using a modelled golden example as well as a live
example in class using children’s ideas. My focus was going to be on breaking the sequence
down in to smaller steps so children could access it and build on it with pace and stretch their
stamina in writing particularly for the higher ability. (BCU key theme D)




2. In response to this "Critical Incident’ identify the research-informed professional
T actions, taken that demonstrated your intention.

Assessments that took place during the lesson were formative assessment for learning (AFL)
strategies to inform ongoing support (adapt learmning) and indicate where they are at in their
learning, and how they can improve to make progress.

summative assessments are independent without aids usually take place at the end of term
e.g., rnising stars PUMA/PIRA assessment to record what has been learnt over the term Black
and William (2007). From the end of term assessments interventions can be planned for those
performing below age related expectations. In English writing lessons summative assessment
take place at the start in a cold write to assess what they children know before teaching the
genre of text, this informs the planning steps. A hot write takes place at the end of the unit to

AS5ess w|hat they have learnt and applied after teaching the skills and knowledge. (BCU key
theme D)

My research that underpinned my planning was based on the national curriculum English
programme of study, key stage 1 writing key areas of transcription: spelling and handwriting,
composition of articulating ideas and writing about events in chronological order and vocabulary,
spelling and punctuation. The year 2 expectations of using different sentence forms: statement,
question, exclamation and commands, expanded noun phrase, apostrophe for possession, the
present and past tense, using subordinating and coordinating conjunctions. Spelling based on
the K51 high frequency words. (BCU key theme C)

DCwring my planning | applied the extended process of teaching literacy (Cremlin 2015)

Children were exposed to the text, structure and language (prior learning)

Pupils were taught and practiced the skills for diary writing (prior leaming)

Children planned their writing using a frame.

To guide the writing, | planned to deliver a shared write, this was broken down into
smaller steps throughout the week, to ensure children were able to apply the success
criteria and use their plans. In the shared write | was going to model the success criteria
and incorporate the pupil's ideas in to the composition., writing down their suggestions to
create a shared piece as an example they can refer to throughout the week. This was
displayed on the working wall.

.



At the end of the writing children will be given time to edit and up level their work based
on the marking feedback given. This will be based on the marking policy pink highlighter
for spellings, yellow for incorrect content, and green for achieved.

The SEND group were going to work with the TA and they will be using a range of drama
activities to write using a guided write approach. They will be focusing on sequencing the

events. At the end of the lesson the TA will inform me of their progress this will inform what they
will do in the next lesson (BCU key theme E).

My intention for assessment for learning (AFL) strategies will be based on the marking policy,
questioning to assess what they know and will need in order to build on their learning. Based on
the AFL strategies | will implement next steps, address misconceptions, plug gaps in leaming,
identify any aspects that need revisiting and stretch learning further. (BCU key theme D).

During the lesson, AFL informs how | will adapt the lesson e.q., if the child requires further
support they might work with an adult and benefit from the scaffold support.




3. What steps did you take to secure the implementation of these actions?

My lesson started with infroducing the leaming objective: to write a diary entry. Children
discussed a recap on the text 'The Twits’ and the key events they were going to wrte about
pased on their plans, further questioning from Blooms Taxonomy encouraged children to build
on their recall. This was an initial AFL to assess what leaming they had retained — from this |
had gauged whether | needed to recap previous learning.

Children discussed what the success criteria might be based on the technigues they had
practised last week e.g., children could tell me it would be in first person, past tense, use
expanded noun phrases. This was then presented as the success cnteria as a check list for the
end of the lesson, where children would be self-aszessing allowing them to monitor and take
ownership of their work — the impact of this was it allowed children az a guide of how to edit and
uplevel their own work (BCU key theme D).

Examples of ongoing AFL during the main input (BCU key theme O

| presented a modelled write with examples of how | had used the success criteria and the plan.
Children discussed the techniques used, shared some of their ideas in a full sentence.

On the flipchart | modelled a shared wite using the children's ideas, after each sentence | gave
the children time to write in their sentence using their own plans. This allowed children to
maintain a pace and structure in their writing; it was differentiated by outcome (ECU key theme
D). Children then brought their focus back to the board for the next part. The structure of
teaching was adapted for the SEND pupils who worked with the TA to practise the diary recount
using drama and props and modelled language. At the end of the lesson children had the
opportunity fo go through and read their work, uplevel it using the success criteria if they did not
use any of the key techniques in a purple polishing pen.

Following my assessment for leaming of marking:

Throughout the week based on the misconceptions from the previous lesson the starter task
was based on that to make children aware and self-comrect their own writing. A particular activity
| used was placing examples of misconceptions around the room (examples of incomect
grammar, sentences around the room and children went around with their whiteboard and pens
and wrote the correct sentences. Misconceptions were taken from the marking | had down after
the last lesson.

| used the starter tasks as an opportunity to recap skills from the success criteria during the 3™
lesson of the write children had to use future tense, as | knew they had covered this before | did
a guick whiteboard activity to ensure children were aware and able to apply it — this was then
modelled.




Adaptions | made based on progress, during the 3™ lesson | discussed with the class how fo use
the shared write and not to magpie too much of the shared write. | modelled stem sentences

and encouraged children to uze their own plans — the impact of this was children were not
copying from the board. During marking | had given next steps to rewrite it using their plans.

Quick starter tasks also provide an AFL cpporfunity and allow me to focus on support and check
in on those pupils that were not secure on the skill, this week because | was leading the shared

wite — | used the peer-on-peer support where are the end of the lesson and during the lesson
children were checking they were using the success critenia skills.

Another AFL opportunity was during the lesson | paused and children shared what they had
wntten this was useful in engaging the passive learners to ensure they maintained pace.

When marking at the end of the lesson feedback was tailcred based on the individual's progress
in writing.

summaftive AFL at the end of the unit, children will do a hot write where they will

children will do a final write up using the segments they have wrtten throughout the week
without adult input. This will be a record of writing attainment at this point in the year.




4. |dentify the impact your practices had in terms of securing a) pupil progress and
b) your understanding of your professional responsibilities.

The impact of AFL strategies allowed children
to address misconceptions and build on their
leaming which was demonstrated in their
wnting, using the marking policy. AFL
strategies also informed how | adapted my
planning everyday e.g.. children moved seals
to sit closer to the board, children worked with

an adult to ensure they understood what was
expected of them (BCU key theme D).

pon reflection the impact of AFL sirategies is

assantial to ensure progress. Durnng planning i is
essantial to have a vision of how the lesson will

prograss and strategies of how | am going to
assess the impact of it (BCU key theme D).

AFL can inform which pupils will require sddifional

support 2.g., adult support or scaffold resources
such as word banks, stem sentences, whether a

cohort misconception needs to be addressed,
stretchichallenge leaners, next steps in planning.

| found AFL strategies interink into sll the teachers’
standards (BCU Key thema AF)

5. ldentify the evidence you will share with your mentors and UT.

Examples of the self-assessment success criteria, examples of children’s work and my lesson

plan.




The BCU Assessment Tracker

BCU ITE Curriculum Key Theme B: Associate Teacher's classroom practice establishes effective behaviour management using
high expectations and awareness of pupil wellbeing.
(CCF — High Expectations and Managing Behaviour) (T 51 and T5T7)

Please refer to the Professional Studies Curriculum before
completing in Review and Progress Meetings.

Working Towards T

Working At A

Working Beyond B

The Associote Teocher works with the support of
expert colleagues ot BCU and in schoof to:

Observe and reflect how expert colleagues
astablish effective classroom routines

be cdear sbout what good behaviour looks like

prepare for common behaviour issues and plan
how they will be addressad

build effective relationships with pupils based on
an ethos of mutusl trust and respect:
demonstrating that pupils” feelings are considerad
and understood

evaluste how high expectations are demonstrated
through praising pupil engagement and progress
made

understand the impact of positive reinforcament to
affect and improve the motivation, behaviour, and
well-being of pupils

Use policies related to behaviour management
and well-being of pupils, and understand how they
are implemented within the classroom

The Associgte Teocher works independently with the
odwice and guidance of expert colleogues ot BOU and in
school to:

astablish a supportive and inclusive leaming
environment with clear behavioural expectations and
effective classroom roufines

demonstrate clear expectations that communicate shared
values and support classroom and school culturs.

Make deliberate choices when teaching pupils and the
behaviour that is expected by being precise and clear
about what good conduct looks like and the norms of the
classroom

rale model behavieuwr that influences the attitudes,
velues, and behaviours of pupils through consistency in
language and non-verbal signals for instructions and
directions

consistently uss early and least-intrusive interventions as
an initial response to low level disruption

diszuss with expert colleagues and understand how
to support pupils to journey from needing extrinsic
motivation to being motivated to work infrinsically

The Associgte Teocher is prooctive ond occountabie for own
choices and works colloboratively with expert colleagues of BOU
ond in school to:

consistently ensure a predictable and secure kzarning environment
that is supportive and inclusive for all pupils with high-guality
teaching and behavioural expectations embedded within the daily
routine

support pupils to believe that their feelings will be considerad
and understood.

Understand pupils are motivated by infrinsic factors (relsted to
their identity and values) and extrinsic factors (related to
resvard) and how to support pupils to journey from needing
extrinsic motivation to being motivated to work intrinsically

identify goals and fargets that chellenge and stretch all pupils,
understand the long-term posifive impact of high expectations
on pupils” life chances

support pupils to self-regulate their emotions and know that
this affects pupils’ ability to leamn, and succeed in school and
future lives

clearly embed a range of effective behaviour management strategies
within their professional practice




BCU ITE Curriculum Key Theme C: Associate Teacher knows more, remembers [pore and applies subject knowledge and
subject specific pedagogy to impact on pupils® progress.

(CCF —Subject knowledge) (TS53)

Please refer to the Subject Specific Development Journal
before completing in Review and Progress Meetings.

The Associare Teacher can:

implement relevant statutory and non-statutory curriculum guidance and frameworks in their practice

Waorking towards
Waorking at
Working beyond

actively develop subject specific pedagogical content knowledge in relation to key concepts and skills of the subject

Working towards
Working at
Working beyond

Working Towards T

Working At A

Working Beyond B

The troinee works alongside expert colleogues ot
BCW and in school through observations,
discussion, CPD and team tearching opportunities
to develop their subject knowledge, skills ond
wnderstanding of the curriculum to:

familiarize them self with relevant statutory and
non-statutory curriculum guidance and frameworks
and understand the importance and impact that

The trainee works alongside expert colleogues ot BCU ond in
schoo! through teaching lessons, observations, discussion, CE0
oppartunities to dewelop their proctice, subject knowledge, skills
ond understanding of the curriculum to:

implemeant relevant statutory and non-statutony curriculum
guidance and frameworks in their practice

The trainee colloborotes with expert colleogues ot BCU and in
school through confident teaching, observotions, discussion and
CPD to develop their proctice, subject knowledge, skills ond
wnderstanding of the curriculum to:

use statutory and non-statutory curriculum guidance and
frameworks with confidence when planning and teaching
saguences of l2ssons




developments in the subject and curriculum area
will have on their practice

reflect upon their parsonal developing subject
knowledge, with support if necassary, in relation to
key concepts and skills of the subject

know that taking pupils’ prier knowledge into
account is 3 key aspect of successful learning and
SECUrINE prograss, 35 is knowing how much new
information should be introduced so itis
manageable for pupils

understand that making explicit links between prior
and new knowledge, increases the likelihood of
pupils retaining knowledge and understanding,
contributing to pupils’ development as confident
learners

understand that complex ideas and concepts can be
broken down into smaller steps, minimising the
complexity of & task and avoiding potential
misconceptions whilst maintaining focus on key
content

know that a range of approaches for modelling and
scaffolding learning, £ live modelling, is essential
to enable pupils to make progress

know that they should maodel high-guality spoken
language and subject specific high freguency
vocabulary recognising that spoken language
underpins development of reading and writing

familiarize them self with 2 range of learming
thearies and understanding the importance of why

actively develop pedagogical content knowledge in relation to
key concepts and skills of the subject

use information on pupils’ prior knowledge to inform lesson
planning and teaching and teach making explicit links batween
prior and new knowledge to secure progress. Introduce
infarmation in & way that does not detract from the learning and
confidence of the pupils

teach a topic by breaking it down into smaller steps fakine intg.
acggyunt and addressing potential misconceptions

teach using a rangs of approaches for modelling and scaffolding

learning, e_g_ live modelling, to ensurs that pupils make progress,

knows when to withdraw scaffolding as knowledge builds o
ensure apt stretch and challengs

use high-quality spoken language and subject specific high-
frequency vocabulary to enable pupils to make progress in
reading and writing developmant

teach, drawing on & range of learning theories and practice,
including a considered use of approaches to enable pupils to
make progress in developing skills in the subject

Primary trainees:
demonstrate 3 good understanding of the role of systemaric

synthetic phonics in the teaching of early reading, spelling, and
writing

make discerning use of quality resources, e g from Subject
Associations, to proactively develop subject knowledgs and
pedagogical content knowledge

plan and teach to support pupils in making links between prior
and new knowledge so that new information can be introduced

appropriately and pupils make good progress

demonstrate in lesson planning anticipation of misconceptions,
and to teach competently to address these so that pupils
overcome them

withdraw scaffolding a5 pupils’ knowledze builds to ensure apt
stretch and challenge

teach demonstrating confident use of 2 pedagogical spectrum
with evidenced learning theory and practice applied
appropriately

Primary trainees:

to show a clear understanding of the progression and delivery of
phionics lessons that support the development of early reading,
spelling, and writing. This results in pupils making good or better
than expected progress

i3




3 balance of thess in classroom practice is
impoartant for developing skills in the subject

Primary traineas:

understand the importance of systematic synthetic
phonics and the impact that this has on the
teaching of early reading, spelling, and writing

begin to teach phonics following school policy

know of the approaches for teaching fior conceptual
understanding and depth in mathematics

begin to teach mathematics, following school policy

teach early reading, systematic synthetic phonics, communication
and language development with increasing confidence and
competence sa that pupils make expected progress

teacth mathematics with a good understanding of effective
teaching strategies that support the development of conceptual
understanding and depth ensuring good progress for all pupils

effectively teach using strategies that are dearly embedded
within the teaching of mathematics to ensure conceptual
understanding, depth, and progression

Prog ress: YES/NO
On track to meet the curriculum expectations for this BCU ITE Curriculum Theme within the current phase? Choose an item
If not on track have Rapid Improvement Targets been set? Choose an item
Summative: By the end of the course
T53 Demonstrate good subject and curriculum knowledge Choose an

a. have a secure knowledge of the relevant subject(s) and curriculum areas, fggter and maintzin pupils’ interest in the subject, and address misunderstandings tem

b. demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship

c. demonstrate an understanding of and take responsibility for promoting high standards of literacy, ariigylaoy and the correct use of standard English, whatever

the teacher's spedalist subject
d. ifteaching early reading, demonstrate a clear understanding of systematic synthetic phonics
&, if teaching sarly mathematics, demonstrate a clear understanding of appropriate teaching strategies




Review Meeting 3 and Progress Meeting 3

Review Meeting 2: WB: 3" June 2024

UT (either in-person or online), class teacher/mentor, and
Associate Teacher. Observation feedback discussion. Sharing
Critical Incident. Progress against BCU Key Themes.

Progress Meeting 2: WB: 1 July 2024

UT (either in-person or online), class teacher/mentor, and
Associate Teacher. Observation feedback discussion. Sharing
Critical Incident. Progress against BCU Key Themes.



Assessment of School Based Training

Review Meeting 3

* Review Meeting 3 (SBT 3) Associate Teachers who are on track
to be awarded QTS at the end of the course will be
demonstrating their competence in 75% of each of the BCU
Curriculum Themes at the Working At Level.

* |f the Associate Teacher is not able demonstrate competence
in in all of the BCU Curriculum Themes at the Working Towards
Level and 50% in the Working At Level their progress is judged
as requiring improvement. The Associate Teacher will become
subject to the Rapid Improvement process and targets and
strategies for improvement will be identified and a Rapid
Improvement Targets (RIT) form will be completed.



Assessment of School Based Training

Progress Meeting 3

* Progress Meeting 3 (SBT 3) —. Associate Teachers who are
on track to be awarded QTS at the end of the course will be
demonstrating their competence in all elements of all of
the BCU Curriculum Themes at the Working At Level.

* Associate Teachers demonstrating their competence at the
Working Beyond level can be deemed to have made very
good progress in readiness for their ECT year.

* Associate Teachers not demonstrating their competence in
all the BCU Curriculum Themes at Working At level and/or
not fully engaged or responding to advice and feedback will
have FAILED SBT3.



Achieving QTS Reflection

* Throughout the course you have been formatively assessed against
the BCU Key Themes.

* These are clearly aligned with the Core Content Framework and the
Teachers Standards

* At the end of the course in your Standards Completion Meeting with
your PDT you are summatively assessed against the Teacher
Standards

* To support this, for your Progress Meeting 3 you need to complete
the ‘Achieving QTS Reflection’ after the Assessment Tracker

; BIRMINGHAM CITY
J¥Y University



BCU ITE Curriculum B. Associate Teacher’s classroom practice establishes effective
behaviour management using high expectations and awareness of
pupil wellbeing

ITT Core Content
Framework

High Expectations, Managing Behaviour

BCU ITE Curriculum C. Associate Teacher knows more, remembers more and applies subjec|
knowledge and subject specific pedagogy to impact on pupils’
progress.

D Associate Teacher uses knowledge about how pupils learn to plan
and assess learning to ensure that all pupils make progress

S1 Set high expectations which inspire, motivate and challenge pupils

« establish a safe and stimulating environment for pupils, rooted in mutual respect
e setgoals that stretch and challenge pupils of all backgrounds, abilities and dispositions
« demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.

Reflection on this Standard
Outline your achievements against this Standard to date and an indication of how this achievement has been made

ITT Core Content
Framework

How Pupils’ Learn

Click or tap here to enter text.

S2 Promote good progress and outcomes by pupils

be accountable for pupils’ attainment, progress and outcomes

plan teaching to build on pupils’ capabilities and prior knowledge

guide pupils to reflect on the progress they have made and their emerging needs

demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching
encourage pupils to take a responsible and conscientious attitude to their own work and study.

Reflection on this Standard
Outline your achievements against this Standard to date and an indication of how this achievement has been made

Next Steps for this Standard and your ECT year

Click or tap here to enter text.

Click or tap here to enter text

Next Steps for this Standard and your ECT year

Click or tap here to enter text

J ¥y University

BIRMINGHAM CITY



Rapid Improvement Target

Issued if trainees:
e Are not making expected progress;

e Are not demonstrating high standards of personal and
professional conduct.

All RIT’s should be emailed to:
PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Details of the process will be explained ifnecessary.


mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Termination of Placements

 Where a termination of placement occurs the circumstances are
considered by the Placement Review Panel and
recommendations made regarding further placements and
actions to be undertaken.

e Resitting a School Based Training placement, as a consequence
of a failed first attempt, will incur a cost to the trainee of £1125.
The trainee may be eligible for funding, but this should be
discussed with Student Finance England direct to confirm details
and determine whether there is eligibility.

* There may be exceptional circumstances where this fee can be
waived; however the tutor will confirm this in writing to the
trainee where such a circumstance will apply.



End of Placement Procedures

* Arrange an online meeting with your supervising
University Tutor for the placement debrief

* Follow the instructions that will be posted through
the PGCE News Forum, regarding online submission of
documents.

* You will need to upload your completed Progress
Journal, lesson observation feedback forms and
phonics lesson observation feedback (if applicable) to
the submission points on Moodle.



Attendance and Absence Procedure

Keep your Placement Register up to date for all days attended. Any absences
must be accompanied by a reason. If you are absent:

1. Contact the Class Teacher to inform them of your absence as far in
advance as possible and provide information about any lessons you have
planned for that day — please adhere to protocols agreed re: contact out
of school hours.

2. In accordance with the school’s policy for staff, formally report your
absence.

3. Report absence on MySRS by 08:30 on each day of absence — ensure you
include your name, school, stage of course and reason for absence.
Directly email your UT and PDT too.

4. Keep everyone informed of continuing absence.



Mentor Support - Access to all our University
documentation, mentor CPD and partnership information.

Primary and Early Years partnerships

Overview BAQTS (Hons) PGCEs Mentor CPD and support
Placement documents and briefings ITE curriculum and subject prompts

BCU Hub Leads and Lead Mentors Partnership info

Overview

Opportunities

We are always looking to connect with new schools or
reconnect with institutions we have worked with in the
past. We have a diverse range of associate teachers on
the routes through PGCE Primary and the three years
of the BAQTS (Hons) in Primary Education. There are
many advantages in having an associate teacher on
site including being able to grow and nurture our next
generation of Early Career Teachers.

https://www.bcu.ac.uk/education-and-social-work/partnerships-and-

collaborations/primary-early-years-partnerships
; BIRMINGHAM CITY
¥y University



https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships

Emergency Contact Form

* It is your decision as to whether you hand in this
form

* Details for your school placement in case you are
involved in an emergency in school.

* You can collect this at the end of the placement
should you wish



Travel Reimbursement

For those Associate Teachers who are entitled to
claim travel expenses, you first point of contact is:

HELS.Placements@bcu.ac.uk

A claim form needs to be completed for
reimbursements.


mailto:HELS.Placements@bcu.ac.uk
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